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Dear Teachers,  
 
We hope you and your students are looking forward to your visit to the Hayward 
Area Historical Society. We are certainly pleased that you have chosen to enhance 
your history curriculum with a museum tour.  
 
This packet may help you in preparing for the visit. Regardless of how much your 
students know about the history of this community, this material will provide an 
overview of the information that is covered at the museum.  
 
Please share the following information with your students. Research suggests that 
students who are prepared for museum tours are more likely to have good and 
memorable experiences. This preparation includes engaging in classroom 
activities relating to museum exhibit content both before and after the visit. 
Additionally, students who are told about the museum ς what to expect, who 
they will meet, what they will do ς have more comfortable museum visits because 
the fear of the unknown is lessened.  
 
If you have any questions, please feel free to contact me at 510.581.0223.  
 
Best regards,  
 
Johanna Fassbender 
Education Coordinator  
 
  



 

 

Background Information  
 

The Museum 
 

The Hayward Area Historical Society Museum is at the corner of Main and C streets in 
downtown Hayward.  
 
The building used to be a post office and was built in 1927. There are still some reminders of 
ǘƘŜ ƻƭŘ Ǉƻǎǘ ƻŦŦƛŎŜΣ ƛƴŎƭǳŘƛƴƎ ƳŀƛƭōƻȄŜǎΣ Ǉƻǎǘŀƭ ŜƳǇƭƻȅŜŜǎΩ ǘƛƳŜ ŎŀǊŘ ǎƭƻǘǎΣ ŀƴŘ ŀ ƳŀƛƭƳŀƴΩǎ 
uniform and mailbag.  
 
The town of Hayward was named after William Hayward, who lived in the area in the 1800s 
and who happened tƻ ōŜ ǘƘŜ ǘƻǿƴΩǎ ŦƛǊǎǘ ǇƻǎǘƳŀǎǘŜǊΦ Lƴ aǊΦ IŀȅǿŀǊŘΩǎ ŘŀȅΣ ǘƘŜǊŜ ǿŀǎ ƴƻ Ǉƻǎǘ 
office building. People picked up and dropped off mail at his store ς a stop along the stagecoach 
route. For many years people called the ƭƛǘǘƭŜ ǘƻǿƴ άIŀȅǿŀǊŘǎέ ōŜŎŀǳǎŜ ƻŦ ǘƘŜ Ƴŀƛƭ ǎtop. Later 
ǘƘŜ ƴŀƳŜ ǿŀǎ ŎƘŀƴƎŜŘ ǘƻ άIŀȅǿŀǊŘέ ǘƻ ǎƻǳƴŘ ƳƻǊŜ ƻŦŦƛŎƛŀƭΦ  
 
Just down C Street is the Bradford post office, built in the 1930s to replace this building as a 
post office. Various businesses were in the museum building until 1975 when it became the 
home of the Historical Society and museum.  
 
Today, the Historical Society stores thousands of artifacts, photographs, newspapers, books, 
and other records in the museum. These precious items help tell the story of our communities, 
including Castro Valley, Hayward, and San Lorenzo. Often, people donate items for safekeeping 
at the museum. Some of these items are on display in exhibits.  
 
Researchers and others seeking to learn about history can visit the library and archives. The 
archive is a special place for photographs and papers to be stored.  
 
There are two exhibit areas in the museum: one that tells about the history of the area, and 
one that has different exhibits throughout the year.  
 
The Clubhouse is a fun place for children to visit while at the museum. Activities, games, toys, 
and books help make learning about history fun. There are also old-time clothes for kids to try 
on.  
 
 
Museum staff and volunteers will be there to greet you. You and your students will take a  
tour and participate in some hands-on activities.  
 

We hope you enjoy the museum! 
 

 



 

 

Teacher Information  

 
Local History Exhibit 

 

The history of the Hayward area is told in an exhibit that uses illustrations, photographs, maps, 
artifacts, and other resources to introduce students to the cultures that have lived in this area 
beginning several thousand years ago through to the present. These include:  
 

ω hƘƭƻƴŜ  
ω {ǇŀƴƛŀǊŘǎ  
ω aŜȄƛŎŀƴǎ  
ω LƳƳƛƎǊŀƴǘǎ from across the globe 

 
These topics can be further explored through the general themes of plants, animals, landscape, 
working, fun and games, buildings, and people (see Student Worksheets).  
 
¢ƘŜ ƭƻŎŀƭ ƘƛǎǘƻǊȅ ŜȄƘƛōƛǘ ŀǳƎƳŜƴǘǎ ǘƘŜ {ǘŀǘŜ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ IƛǎǘƻǊȅκ{ƻŎƛŀƭ {ŎƛŜƴŎe 
Content Standards for 3rd grade ς Continuity and Change ς in the following ways:  
 

ω оΦм ς How people have used natural resources and shaped the land  
ω оΦн ς Native Americans in this region  
ω оΦо ς The explorers and settlers who came here, and those people who continue to 
immigrate to the area  
ω оΦп ς Stories of local landmarks and their importance to us  
ω оΦр ς ¢ƘŜ ŀǊŜŀΩǎ ŀƎǊƛŎǳƭǘǳǊŀƭ Ǌƻƻǘǎ  
 

Additionally, the local history exhibit can illustrate concepts in the 4th grade content standards  
ς California: A Changing State ς including:  
 

ω пΦм ς The physical and human geography of the Bay Area region  
ω пΦн ς Pre-Columbian, Spanish Missions, and Mexican Ranchero period  
ω пΦо ς Effects of the Gold Rush on the Hayward area  
ω пΦп ς The agricultural economic base of this region  

 
Other grade levels will benefit from the local history exhibit as well. Connections can be made 
to the study of cultures, land use, geography, government, architecture, agriculture, and other 
subjects.  
 
  



 

 

Key eras of history for review before your visit  
 
Ohlone  
 
The first people to live in the Bay Area were the Ohlone. These native Californians relied on  
ǘƘŜ ŀōǳƴŘŀƴǘ ǿƛƭŘƭƛŦŜΣ ŀƴŘ ǘƘŜ ŀǊŜŀΩǎ ŎǊŜŜƪǎΣ ōŀȅΣ ŀƴŘ ǎƘƻǊŜƭƛƴŜΣ ŀƴŘ ŜƴƧƻȅŜŘ ǘƘŜ ƳƛƭŘ  
climate.  
 
ω The landscape was very different long ago. There were grasslands, saltwater and  
   freshwater marshes, oak forests, and redwood forests, as well as creeks, springs and  
   ponds. Larger streams, such as San Lorenzo Creek, flowed into the Bay and provided  
   freshwater and food. Along the shoreline were tule (a type of reed) marshes, as well as  
   the salty pickleweed and cordgrass swamps.  
ω Wildlife included: pelicans, gulls, cormorants, geese, ducks, condors, bald eagles,  
   wolves, elk, antelope, deer, rabbits, mountain lions, bobcats, and bear. The ocean  
   teemed with mussels, clams, oysters, abalone, fish, and whale.  
ω hƘƭƻƴŜ villages reflected this lush landscape. There may have been 30 to 40 permanent  
   villages along the bay. People lived in dome-shaped tule-thatched or cat tail-thatched  
   houses, or pit houses with willow frames covered with soil. In each village were granaries  
   for storing acorns, sweathouses for spiritual ceremonies, and a ball field for games.  
   Shellmounds for each village were used for garbage ς mostly the shells from seafood.  
ω Men were in charge of hunting and fishing, while the women gathered plants for food and  
   tended to the children and houses. Each village had a chief who would make major  
   decisions for the tribe.  
ω ²ƻƳŜƴ ƳŀŘŜ baskets which were used for many purposes, including gathering, cooking,  
   storing, water carrying, and for games. Baskets were made from plant materials and  
   some were decorated with feathers, shells, and beads.  
ω ¢ǊƛōŜǎ ǿƻǳƭŘ trade with each other. One of the most important trade items for the Ohlone  
   was the volcanic rock, obsidian, because it is not found in the Bay area naturally.  
   Obsidian was used for making arrowheads, drill bits, and knife blades. Trading parties  
   from the Sierra Nevada, Central Valley, and other parts of California would trade for such  
   things as shells ς found in abundance along the shoreline.  
 

   AvailaōƭŜ ŦǊƻƳ I!I{Χ   Ohlone Discovery Kit  

 
Bring the world of the Ohlone people into your classroom with this multi-faceted discovery  
kit. In it you will find:  

- Replica tools and cooking utensils, hunting & gathering necessities, musical instruments  
- Maps and Images   - Games           -Stories  - Traditional music  - Basketmaker video  
- ¢ŜŀŎƘŜǊΩǎ .ƛƴŘŜǊ ǿƛǘƘ ƘƛǎǘƻǊƛŎŀƭ ƛƴŦƻǊƳŀǘƛƻƴΣ ǎǳƎƎŜǎǘŜŘ ŀŎǘƛǾƛǘƛŜǎΣ ƎƭƻǎǎŀǊȅΣ ōƛōƭƛƻƎǊŀǇƘȅ ŀƴŘ ƻǘƘŜǊ 

resources  

Available in weekly intervals. Fee $25. Pick-up on Saturdays, Drop-off on Fridays. 
Call 510.581.0223 to reserve the kit. 



 

 

Spaniards and the Missions  
Explorers from Spain were among the first non-native people to come to California. They  
came in search of new lands and gold.  
 
ω hǾŜǊ ǘƘŜ ȅŜŀǊǎ explorers scouted the San Francisco Bay Area, and in 1776, the Anza  
   Expedition set up camp along the San Lorenzo Creek.  
ω {ǇŀƛƴΩǎ /ŀǘƘƻƭƛŎ missions were being established throughout California and in 1797  
   Mission San Jose was founded in present-day Fremont. The Hayward area became part  
   ƻŦ ǘƘŀǘ ƳƛǎǎƛƻƴΩǎ ƭŀƴŘΦ  
ω 9ŀŎƘ Ƴƛǎǎƛƻƴ ƘŀŘ ŀ ŎƘǳǊŎƘΣ ƘƻƳŜǎ ŦƻǊ ǘƘŜ ǇŀŘǊŜ ŀƴŘ ǿƻǊƪŜǊǎΣ ŀ ǘŀƴƴŜǊȅΣ ŀ ōƭŀŎƪǎƳƛǘƘ  
   shop, work areas for potters and weavers, a farm, and livestock.  
ω aǳŎƘ ƻŦ ǘƘŜ labor at the missions was done by the Native Americans. In addition to the  
   various artisan trades, they tended the crops and livestock, and worked in the kitchens.  
   Many of the native people were forced to convert to the Catholic religion.  
ω .ǳǘ ŜȄǇƻǎǳǊŜ ǘƻ 9ǳǊƻǇŜŀƴ diseases like small pox and measles cost the lives of many  
   Ohlone.  
 
The Mexican Period  
War broke out between Spain and Mexico, and in 1821, Mexico gained its independence  
from Spain. After this, the missions were closed and the land was given to people who had  
been good soldiers or good friends of the Mexican government. These new landowners  
established ranchos for farming and ranching.  
 
ω Lƴ ǘƘŜ IŀȅǿŀǊŘ ŀǊŜŀΣ ƳǳŎƘ ƻŦ ǘƘŜ land was granted to Guillermo Castro who had been a  
   ǎƻƭŘƛŜǊ ƛƴ ǘƘŜ aŜȄƛŎŀƴ !ǊƳȅΦ Iƛǎ ŦŀƳƛƭȅΩǎ ŀŘƻōŜ home once stood on present-day Mission  
   Boulevard (then El Camino Real) between C & D Streets.  
ω [ƛŦŜ ƻƴ ǘƘŜ ranchos was simple and remote from the rest of Mexican life. Vaqueros, or  
   cowboys, raised cattle for food, tallow (hard fat used to make candles and soap), and  
   leather. The farming of wheat was important, too.  
ω Leisure activities like rodeos with trick riders, bull fights, dances and music, and horse  
   racing were popular. A big fiesta was held each year for the annual round up of cattle.  
ω Much of the Labor on the ranchos was done by native people.  
 

!ǾŀƛƭŀōƭŜ ŦǊƻƳ I!I{Χ    Alta California Kit  
 
Explore local and state history using this discovery kit with these themes:  

- Spanish Exploration in the East Bay  - Spanish Missions  - Mission San Jose  
- Mexican Era - Californios ς Castro and Soto families 

Kit contains:  
- Replica clothing and Artifacts  -Maps  -Images and Artwork  
- Videos and Music  - Student worksheets and Information  
- Suggested classroom activities - Bibliography and Resource links  
 

Available in weekly intervals. Fee $25. Pick-up on Saturdays, Drop-off on Fridays. 
Call 510.581.0223 to reserve the kit. 



 

 

Worldwide Immigration and Statehood 
 
In the late 1840s two events occurred that forever changed California. First, after the war 
between America and Mexico, the California territory was annexed by the United States and 
eveƴǘǳŀƭƭȅ ōŜŎŀƳŜ ŀ ǎǘŀǘŜ ƛƴ мурлΦ {ŜŎƻƴŘƭȅΣ ǘƘŜ ŘƛǎŎƻǾŜǊȅ ƻŦ ƎƻƭŘ ŀǘ {ǳǘǘŜǊΩǎ aƛƭƭ ƻƴ ǘƘŜ 
American River unleashed the California Gold Rush, bringing immigrants from around the 
world.  
ω CƻǊ ǘƘŜ IŀȅǿŀǊŘ ŀǊŜŀΣ ǘƘŜ DƻƭŘ wǳǎƘ ƳŜŀƴǘ ǘƘŀǘ Ƴŀƴȅ ǇŜƻǇƭŜΣ ǿƘƻ ŎƻǳƭŘƴΩt make a  
   fortune in the gold mines, needed a place to live and a way to make a living. ά{ǉǳŀǘǘŜǊǎέ  
   ǘƻƻƪ ǳǇ ǊŜǎƛŘŜƴŎŜ ƻƴ ǘƘŜ aŜȄƛŎŀƴ ƭŀƴŘƻǿƴŜǊǎΩ ǇǊƻǇŜǊǘƛŜǎΦ  
ω hƴŜ ǎǉǳŀǘǘŜǊΣ William Hayward, eventually bought some land from Guillermo Castro.  
   Realizing what a popular place the area was becoming, Hayward built a store, hotel, and  
   restaurant. The new little town became a resort for people seeking relaxation from San  
   Francisco. Hayward also established a post office along the stage coach route.  
ω Hayward grew in population as more people moved to the area to be farmers. The  
   town was eventually incorporated as a city in 1876.  
ω San Lorenzo ǿŀǎ ƻƴŎŜ ƪƴƻǿƴ ŀǎ ά{ǉǳŀǘǘŜǊǎǾƛƭƭŜ,έ ōŜŎŀǳǎŜ ǎŜǾŜǊŀƭ ǎǉǳŀǘǘŜǊǎ ǘƻƻƪ ǳǇ  
   ǊŜǎƛŘŜƴŎŜ ŀƭƻƴƎ ǘƘŜ {ŀƴ [ƻǊŜƴȊƻ /ǊŜŜƪΦ ¢ƘŜ ǘƻǿƴΩǎ ƴŀƳŜ {ŀƴ [ƻǊŜƴȊƻΣ Ƴŀȅ ƘŀǾŜ ŎƻƳŜ  
   from the name of San Lorenzo Creek or from Rancho San Lorenzo. No one knows for  
   sure.  
ω Castro Valley, named after Don Guillermo Castro, became a busy town for the workers who   
   were harvesting redwood and oak trees for lumber from the hills and canyons.  
ω !ƭƭ ǘƘǊŜŜ ŎƻƳƳǳƴƛǘƛŜǎ ōŜŎŀƳŜ ǊŜƭƛŀƴǘ ƻƴ agriculture. At first, wheat was a major crop,  
   then eventually other plants were grown. Crops such as tomatoes, apricots, cherries,  
   strawberries, currants, sugar beets, broccoli, cauliflower, corn, and carnations became  
   profitable for local farmers. Canneries ς such as Hunts ς were also big business.  
   Chickens were hatched at local hatcheries and baby chicks were shipped all over the  
   world.  
ω ¢ƘŜ IŀȅǿŀǊŘ ŀǊŜŀ ōŜŎŀƳŜ ŀƴ ƛƳǇƻǊǘŀƴǘ transportation hub. The railroad came through  
   in the mid-1860s, and shipyards were busy along the shore into the 20th century. Flat  
   bottom boats, barges, and ferries once carried people and goods between the East Bay  
   and San Francisco. Eventually, the modern era of transportation brought automobiles,  
   freeways, bridges, buses, and BART, replacing trolley cars and street cars.  
 

!ǾŀƛƭŀōƭŜ ŦǊƻƳ I!I{Χ   Early Settlers Kit  
Bring the world of the Early Settlers into your classroom with this multi-faceted discovery kit. In it you will find:  

- Books and Music  -Games   -Maps and Images   
- Clothing and Personal Care interactive artifacts  
- Household, School & Local Industry interactive artifacts  
- ¢ŜŀŎƘŜǊΩǎ .ƛƴŘŜǊ ǿƛǘƘ ƘƛǎǘƻǊƛŎŀƭ ƛƴŦƻǊƳŀǘƛƻƴΣ ǎǳƎƎŜǎǘŜŘ ŀŎǘƛǾƛǘƛŜǎΣ ƎƭƻǎǎŀǊȅΣ ōƛōƭƛƻƎǊŀǇƘȅ ŀƴŘ ƻǘƘŜǊ  
resources  

 
Available in weekly intervals. Fee $25. Pick-up on Saturdays, Drop-off on Fridays. 

Call 510.581.0223 to reserve the kit. 



 

 

The Hayward Area Today  
 
ω !ŦǘŜǊ ²ƻǊƭŘ ²ŀǊ LLΣ ǘƘŜ ŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ƴŜǿ ƘƻƳŜǎ ƛƴ ǘƘŜ ŀǊŜŀ ƳŜŀƴǘ ǘƘŜ ŜƴŘ ƻŦ ƳǳŎƘ ƻŦ  
   the farming here. The population of Hayward jumped from 14,000 to 72,000 between 1950     
   and 1960.  
ω !ŎŎƻǊŘƛƴƎ to the 2000 U.S. /ŜƴǎǳǎΣ IŀȅǿŀǊŘΩǎ ǇƻǇǳƭŀǘƛƻƴ ƛǎ мплΣлол ǇŜƻǇƭŜΤ /ŀǎǘǊƻ ±ŀƭƭŜȅ  
   has 57,292 people; and there are 21,898 people living in San Lorenzo.  
ω ²Ƙŀǘ ŀǊŜ /ŀǎǘǊƻ ±ŀƭƭŜȅΣ IŀȅǿŀǊŘΣ ŀƴŘ {ŀƴ [ƻǊŜƴȊƻ ƭƛƪŜ ǘƻŘŀȅΚ 5ƛǎŎǳǎǎ ǘƘƛǎ ŀǎ ŀ ŎƭŀǎǎΦ  
 
 

Available fǊƻƳ I!I{Χ    Immigration Kit  
 
Explore local history, culture and immigration using this discovery kit with this theme:  
- The stories of 12 children representing different waves of immigration/migration to the Hayward area over time.  
Kit contains:  

- Storybooks that reflect immigration/migration   
- Toys, games and musical instruments  
- Clothing to be tried on   - Cultural artifacts  
- Working and learning tools  - Student worksheets and Information  
- Suggested classroom activities  - Bibliography and Resource links  

 
Available in weekly intervals. Fee $25. Pick-up on Saturdays, Drop-off on Fridays. 

Call 510.581.0223 to reserve the kit. 
 

 
  



 

 

Vocabulary 
About the Museum  
 
archives ς a special place where photographs and papers are stored and kept safe  

artifacts ςobjects that can teach us about the past  

exhibits ς displays of artifacts, photographs, and stories to learn from and enjoy  

historical society ς an organization in charge of keeping information about history  

library ς a special place for books and other materials  

museum ς Museums collect and care for objects of scientific, artistic, or historical importance and  

make them available to the public through exhibits and programs.  

 
About Local History  
Ohlone  
 
chief ς the leader of a group  

granary ς a place for storing grain (for the Ohlone, for storing acorns)  

marsh ς a wet area of land, either freshwater or saltwater, where many plants and animals live 

obsidian ς a type of black, glass-like volcanic rock, often used to make arrowheads  

shellmound ς a large pile of discarded shells from the seafood the Ohlone ate  

sweathouse ς a ceremonial house for rituals  

trade ς to exchange things -  giving one thing and receiving another thing in return 

tribe/triblet  ς a group of people that share the same language and culture, and who live  
together in the same village or area  

tule reed ς a thick, three-sided reed that floats and grows in tall mounds in marshes  

 
Mission Days  
 
blacksmith ς a person who shapes metal with a hammer  

explorers ς people in search of land or gold  

livestock ς animals that are raised for food and other products; cattle, sheep, chickens  

missions ς religious places where many people lived and worked together  

tallow ς fat from animals used to make candles and soap  

tannery ς a place where the hides and skins from animals are made into leather  

http://en.wikipedia.org/wiki/Preservation_(library_and_archival_science)
http://en.wikipedia.org/wiki/Scientific
http://en.wikipedia.org/wiki/Artistic
http://en.wikipedia.org/wiki/Historical


 

 

 
Mexican Days  
 
fiesta ς Spanish word for party  

hacienda ς a large house  

independence ς freedom from the control, influence, support, aid, or the like, of others. 

land grant ς a piece of land given to a person by a government  

rancho ς Spanish word for ranch  

vaquero ς Spanish word for cowboy  

 
Statehood  
 
squatter ς ǎƻƳŜƻƴŜ ǿƘƻ ƭƛǾŜǎ ƻƴ ŀƴƻǘƘŜǊ ǇŜǊǎƻƴΩǎ ƭŀƴŘ ǿƛǘƘƻǳǘ ǇŜǊƳƛǎǎƛƻƴ  

resort ς a place people go to for relaxation  

agriculture ς the growing of plants and animals for food and other products  

cannery ς a place where food is put into cans  

hatchery ς where chickens lay their eggs  

 
  



 

 

Teacher Information  
 

Walking Tour Information 
 
If your trip to the museum includes a walking tour, here is some information.  
 
The guided walking tour of historic downtown Hayward includes stops at various locations 
where the students can learn bits about local history. We use visual and tactile aids to enhance 
the tour content. This walk takes about 30 ς 60 minutes depending on your timeframe. We use 
sidewalks and paved areas; therefore it is safe and accessible to everyone. However, please be 
prepared for inclement weather.  
 
Stops along the tour could include:  
 
ω [ƻŎŀǘƛƻƴ ƻŦ 5ƻƴ DǳƛƭƭŜǊƳƻ /ŀǎǘǊƻΩǎ ŀŘƻōŜ: Once the home of the Mexican land grant  
   owner, his wife, and seven children. This was the center of Rancho San Lorenzo Alta, and  
   eventually the area became the center of what is now downtown Hayward. Located  
   behind Historic City Hall.  
 
ω Historic City Hall: Built in 1930 as the first permanent city hall building, it was used until  
   1969 when it was deemed unsafe in the event of an earthquake (it sits directly on the  
   IŀȅǿŀǊŘ CŀǳƭǘƭƛƴŜύΦ ¢ƘŜ !Ǌǘ 5ŜŎƻ ŦŀœŀŘŜ Ŏƻƴǘŀƛƴǎ Ƴŀƴȅ ǎȅƳōƻƭǎ ƻŦ IŀȅǿŀǊŘΩǎ agricultural        
   roots.  
 
ω ±ŜǘŜǊŀƴΩǎ aŜƳƻǊƛŀƭ .ǳƛƭŘƛƴƎ: Just south of the museum on Main Street  
 
ω El Camino Real ς Mission Boulevard: This was the main road used to travel through  
   California from Mexico (Alta California) to the Bay Area and farther north. The route     
   ŎƻƴƴŜŎǘŜŘ ŜŀŎƘ ƻŦ ǘƘŜ ƳƛǎǎƛƻƴǎΦ 9ŀŎƘ ǿŀǎ ƻƴŜ ŘŀȅΩǎ ƧƻǳǊƴŜȅ ŦǊƻƳ ǘƘŜ ƭŀǎǘΦ  
 
ω Hayward Fault: The infamous earthquake fault that runs right through downtown Hayward.  
   We will actually stand right on top of it. No shaking!  
 
ω The Plaza: Now the home of the Hayward Public Library, it was once the property of Don  
   Castro. In his days, many fiestas were celebrated there. After Castro sold the land, it  
   became and has remained a public park.  
 
ω ¢ƘŜ ǎƛǘŜ ƻŦ IŀȅǿŀǊŘΩǎ ŦƛǊǎǘ CƛǊŜ Station: Now a parking lot on Mission, the building served  
   not only as a fire station, but also as the site of City Council meetings until the first City  
   Hall was built in 1930.  
 
ω New City Hall: Built in 1998, this award winning building has many interesting features,     
   including earthquake engineering, a touch garden, art exhibits, and the Council  



 

 

   Chambers. 777 B Street  
 
ω 714 B Street: This little Victorian house gives a glimpse at what most Hayward families would     
   have been living in around 1900. Originally built by a baker for his family, it has been restored   
   ŀƴŘ ƴƻǿ ǎŜǊǾŜǎ ŀǎ ŀƴ ŀŎŎƻǳƴǘŀƴǘΩǎ ƻŦŦƛŎŜΦ  
 
ω Site of the first Hayward High: Hayward Union High School was created in 1893. This  
   vacant lot on A Street was the siǘŜ ƻŦ ǘƘŜ ǘƻǿƴΩǎ ŦƛǊǎǘ ƘƛƎƘ ǎŎƘƻƻƭΦ Lǘ ŜƳǇƭƻȅŜŘ ǎŜǾŜƴ  
   teachers, a principal (Dr. John Gamble), and graduated ten students in the first class in  
   1894.  
 
ω The site of the Oakes Hotel: This resort hotel was built by Tony Oakes in the mid1800s  
   and was the center of Hayward social life. Oakes allowed the circus to winter in  
   Hayward and there would often be performances on the hotel grounds. This is now the  
   new LuckyΩǎ ǇŀǊƪƛƴƎ ƭƻǘΦ [ƻŎŀǘŜŘ ǿƘŜǊŜ LuckyΩǎ ƛǎ ƴƻǿΦ  
 
ω ¢ƘŜ ǎƛǘŜ ƻŦ IŀȅǿŀǊŘΩǎ IƻǘŜƭΥ hƴŎŜ ǘƘŜ ǎǇƻǘ ƻŦ IŀȅǿŀǊŘΩǎ ŦƛǊǎǘ ǊŜǎƻǊǘ ƘƻǘŜƭ ǿƛǘƘ ƛǘǎ млл  
   ǊƻƻƳǎΣ ƛǘ ǿŀǎ ŀƭǎƻ ǘƘŜ ƭƻŎŀǘƛƻƴ ƻŦ aǊΦ IŀȅǿŀǊŘΩǎ ǎǘƻǊŜΦ ¢ƘŜ ōǳƛƭŘƛƴƎ ōǳǊƴŜŘ ƛƴ ǘƘŜ мфнлǎ  
   but it is great to imagine what it looked like in this spot. Corner of A Street & Main.  
 
ω The IOOF Hall: Built in 1868, this is the oldest standing building in Hayward. It is still in   
   use by this fraternal organization ς the Independent Order of Odd Fellows. C Street at  
   Foothill.  
 
ω Portuguese Park: A sizeable part of the Hayward community can trace its roots to  
   Portugal. This park was built in conjunction with our sister city, Faro, Portugal to celebrate  
   that connection. Corner of Foothill and C Street.  
 
ω Statue of Father Duran: Father Duran was the priest in charge of Mission San Jose from  
   1826 to 1848. While the mission buildings are in Fremont, mission lands extended into the  
   area that is now downtown Hayward. B Street at Foothill.  
 
ω Murals: There are several murals in the downtown area that help to tell the story of our  
   ŎƻƳƳǳƴƛǘȅΦ ¢ƘŜǎŜ ŀǊŜ ƭƻŎŀǘŜŘ ƻƴ ǘƘŜ [!w/ ¢ƘǊƛŦǘ {ǘƻǊŜΣ tŀōƭƛǘƻΩǎ wŜǎǘŀǳǊŀƴǘΣ ǘƘŜ /ƛǘȅ  
   Parking garage, and the Longs Drug Store.  
 
 
 
 
 



 

 

Huimucse 

 

 

 

 

 
 

An Ohlone Indian boy  

(composite) 

 In the time of our people 

 

 
  



 

 

Huimucse 

 

Section Contents 

Teacher Introduction 

Story 

Á Introduction 
Á Our Homeland  
Á Our Village 
Á Our Families 
Á Our Clothes 
Á Our Food 
Á Our Fun Times 
Á What Happened to My People? 

Vocabulary 

Lesson Plans 

1. Read It ς Learn It  

¶ Instructions for Teachers 

¶ Student Worksheet 
2. Map ς Learn It 

¶ Instructions for Teachers 
3. Time Travel 

¶ Instructions for Teachers 
 

Storybook Summaries  



 

 

Huimucse 

 

Teacher Introduction 

The story of Huimucse is of course based on our best perceptions about traditional Ohlone 

culture. Because so much of native tradition was lost after the colonization of California there is 

much about some California Indians that we cannot be certain. Students should be aware that 

our understanding of native people comes from many sources, including today's Native 

American people who have been able to keep the oral traditions alive over the decades. 

Archaeological evidence, journals from explorers and non-Indian settlers, and comparisons with 

modern indigenous people all help determine what the past was like for those cultures who did 

not keep written records. 

The name Huimucse comes from the baptismal records at Mission San Jose. It is known that he 

was 8 years old when he was baptized there. His name means "the esteemed" and according to 

anthropologist Randall Milliken, boys were often named for places or qualities and girls were 

named for things (such as the name Jovocme means "shell bead"). Huimucse was from one of 

the villages that dotted the East Bay, possibly of the Yrgin people who lived in this immediate 

area. This story represents the traditional times for the Ohlone. 

The word Ohlone is a modern way to describe people who have a similar "cultural nationality" 

according to Beverly Ortiz. Several tribes of people have been grouped together under this 

umbrella name to describe people of similar lifeways and linguistic traditions. The Ohlone are 

not recognized as official tribe by the federal government as say, the Navajo are. However, they 

identify themselves as native people of the Bay Area and share many traditions and 

experiences. 

This story was researched and written by two teachers from Grant Elementary School in San 

Lorenzo: Michelle Bonnin, who teaches 3rd grade, and Stephanie Seeger, who teaches 4th 

grade. We would also like to thank Andrew Galvan, Paul Ferreira, Randall Milliken, and Beverly 

Ortiz for their assistance in developing this story. 
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Introduction 

Hello, my name is Huimucse. I live with my family in an Ohlone village 

near the big bay. Some people think that my people have lived in this 

part of the world for almost 12,000 years. Of course, we believe our 

people have always been here - since the beginning of time.  There is a 

lot more you can learn about me and my people and how we lived. 

Our Homeland 

Many years ago it is said that the bay and the hills were full of wildlife. 

Creeks ran to the bay and provided a source of food when the salmon 

ran. In winter, creeks would create large marshy areas and in summer 

would still run swiftly. Salt and freshwater marshes and foothills were 

part of the scenery. Oak and redwood trees lined 

the hills and tall bunch grasses made a blanket over 

the lowland areas.  

Deer, antelope, rabbits and other animals roamed 

the hills. Grizzly bears were seen near creeks and 

among the trees. Marine life was plentiful and 

finding clams, oysters and mussels was easy. Birds 

that lived in the tule marsh along the bay provided 

more than enough food. Rabbits and otters 

provided pelts for blankets and clothing. The bay 

and the land gave us everything we needed to live well and have lots of free time. 

Our Village 

In the village, we lived in rounded homes made of tule 

reeds and bunch grass. Homes are called ruway in my 

language. Each was the home of one or two related 

families and had many of the families' possessions 

hanging inside. Our homes were mostly for sleeping in 

and for storing things. We slept on tule mats and 

rabbit blankets. There was a fire pit in the center of the home for warmth. Outside of the home 

was another fire. This fire was used for cooking.  
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There were other structures in the village, too. 

One of the houses in the village was for the headman. The 

headman was responsible for making important decisions. He 

also gave out food to those in need. Guests who came to the 

village would stay with him and his family. 

Another structure was the sweathouse, called a tupen in my 

language. This building was dug out of the earth and was used 

for special ceremonies. The door of the sweathouse was tiny 

so the heat would stay in. Men would crawl to get inside. It 

was very hot in there! 

Standing around the village were big baskets that held acorns. These baskets, or granaries, 

were held up off the ground by poles so that mice and other animals could not get into them.  

There were other structures that had only a roof held up by poles. These were used as shelter 

from the afternoon sun. Women sometimes prepared food and wove baskets under these 

shelters. 

Our Families 

Seven members of my family shared a home together - 

my grandmother, my parents, my aunt, my older 

brother, my younger sister, and me. Everyone in the 

house had a job to do. Our mother sometimes began the 

day by preparing acorns for mush. We ate acorn mush 

often. After the morning meal my father and brother 

would go to be with the men.  

When we were younger my sister and I played together 

with other young boys and girls. But around age eleven, my days changed. I was old enough to 

join the men. I learned to make rope and netting for fishing. I also learned to make arrows and 

bows for hunting. 

When my sister was old enough she joined the women of the tribe to help them work. She 

learned to pound acorns to make the acorn flour. They had to make the flour fine enough for 

eating. Then they had to rinse the flour to sweeten it. 
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During the cool parts of the day they searched for roots and herbs for cooking and other plants 

for basket weaving. It could take years just to learn about all the plants of the area. The women 

needed to know so much about the plants: when to gather each plant, where it grows, and 

what it is used for. There were songs to sing while gathering the plants.  

Finally my sister began to learn how to make baskets. She said it was very hard. My mother said 

it takes lots of practice to become a good basket weaver like she is. We believed her! 

We learned our ways from the elders. 

 

Our Clothes 

The weather where we lived was so nice we didn't need 

much clothing to keep warm. In the summer, my 

brothers and I, and the other men and boys wore 

nothing. When it became cooler we wore rabbit skin 

over our shoulders. 

Girls and women wore skirts made of plants or skins. 

Women wore more clothes than men because they have 

the power to bring life into the world. We believed that 

the part of the woman's body that the baby comes from 

was so powerful that it needed to be covered. Women and girls wore cloaks when it was cooler. 

During dancing and festive times, people put on bird feathers, shell beads, and body paints for 

the celebration. 

Our Food 

In the fall everyone would gather acorns. Several families would go to the grove of oak trees 

where we gathered acorns. While at the grove, everyone helped to gather acorns. The boys 

climbed the trees and shook the branches that were heavy with acorns. Some of the people 

used long sticks to knock them down. The women and girls gathered the fallen acorns and 

inspected them for worm holes and disease. Acorns were collected in large burden baskets. 

When a basket was filled it was taken to a clearing. The acorns were spread out to dry in the 

sun. 
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After the harvest was time to celebrate. It was a time for 

gambling, trading, playing games, and having beautiful evening 

dances. These ceremonies were important to all of us. The 

dancers wore fine feathers and body paint. Watching them 

move to music was one of my favorite things about this time of 

year. 

But after the harvest festival there was still a great deal of 

work to be done. All of the acorn baskets had to have fresh 

herbs put in them. This helped to keep insects away and 

stopped mold from growing.  

The acorn granaries also had to be rebuilt. The granaries were 

held up by long poles. This put them up off the ground to keep 

out squirrels and small animals. The acorn granaries were used to store acorns. Even though 

acorns were a daily source of food, we ate many other types of food, too. 

Some foods, like insects, could be caught all the time. We 

caught small rodents like gophers and mice by snaring them. 

Birds like quail, robins, and doves were caught with basket 

traps. Snakes and lizards were also hunted and eaten. There 

were two ways to get a rabbit. One was to hit it with a 

throwing stick. In the other way, a group of men chased the 

rabbits into a big net, catching many at once. The group hunting was followed by feasting and 

lots of fun.  

Deer hunting was always done with much respect for the animals. Before hunting, men went 

into the sweathouse to cleanse their bodies of human smell. After they had been in there for a 

long time they got very hot and started to sweat. Next they 

scraped the sweat off their bodies. Then they rubbed their 

bodies and their bow and arrows with sweet smelling herbs so 

that they did not smell like people. Going into the sweathouse 

is also meant we would have good luck for the hunt. 

The men set out to hunt. Sometimes they used the heads and 

skin of other deer to disguise themselves while hunting - like 

camouflage. They also acted like a deer to not scare the deer. 

In this way they could be within a few inches of the deer when 

they shot it with their arrow.  



 

 

Huimucse 

Once a deer was killed, it was brought back to the village. It was cut up and each hunter got 

some of the meat. Every step of the deer hunt was very special for the whole tribe.  

We also gathered shellfish: mussels, clams, oysters. Mushrooms were a special winter treat. But 

it was very important to know which mushrooms were good and which ones were poisonous. 

We had so much acorn flour and dried meat from the summer and fall that we didn't need to 

do as much hunting and gathering in the winter. 

Come spring we gathered fresh greens and new shoots. Tule 

boats were used to go out into the marsh to gather cormorant, 

duck, and goose eggs. Roots for eating and basket making were 

also gathered at this time.  

My sister helped our mother gather seeds from the tall grasses 

that grew. The women would go to the same seed gathering 

place every year. It was well known to the women of our village. They walked along the creek to 

the meadow and carried two types of baskets: a burden basket and a seed beater.   

They used the baskets like this: the burden basket was held under one arm and the seed beater 

was in the other hand. With a large sweeping motion the seed beater was swept over the grass 

toward the burden basket. The seeds were swept into the burden basket this way. When the 

burden baskets filled up the women took them back to the village. The seeds were an 

important part of our diet. 

Like the other seasons, summer brought its own bounty of food. Berries were one of our 

favorite summer foods. We ate them fresh or made juice. Cooked or dried berries were also 

delicious. 

Our Fun Times 

Cooking, weaving baskets, and making arrow heads were 

all done in the morning. When the day got warmer in the 

afternoon, this was a time for rest and play.  

Young children ran and chased each other. Older children practiced their skills every day. Adults 

rested and relaxed. Everyone told stories and many times we made music. There were fun 

games to be played, too! One game the women played was the game of staves.  
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Staves were short sticks, flat on one side and round on the other. The round side was decorated 

with designs. To play, one person picked up the staves and then dropped them on the ground. 

Winning depended on how many of the decorated sides faced up and how many faced down 

The spear and hoop game was popular among the young boys. 

To play, you have to roll the hoop along the ground and throw the spear through the center. 

 

What Happened to My People? 

Things are different for my people now.  

After the Spaniards came and built missions here in California, our way of life was forever 

changed. Indians who lived at the missions learned the skills and the ways of the Spaniards. By 

the time the Mexicans took control of California in 1820 we stopped living in our old way. Many 

native people went to work on the Mexican ranchos.  

But when the Gold Rush happened many of our people were forced out of their homes on the 

Mexican ranches. The Indians who were still living in the mountains were pushed off their land 

so people could mine the gold. Others were forced out when rivers were poisoned during the 

mining process. Even worse, many Indians were killed or died from diseases. Sadly, the last full 

blooded Ohlone Indian died in the 1930s. 

Today, there are many people who have Ohlone ancestors. Some also have ancestors from 

different tribes and others even have ancestors that are European. Ohlone Indians live in cities 

and towns all over California. 

We wear the same clothes as you, go to the same schools as you, and listen to the same music 

as you. Even after all these changes, many of our 

traditions are still handed down from parent to child. We 

still make baskets, prepare acorns, and make arrow heads. 

Even though it's hard to we continue to keep our 

traditions alive and to teach them to others. 

Every year many of my people come together to celebrate 

the old ways. The Ohlone Gathering is held in October at 

Coyote Hills Regional Park.  
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Vocabulary 

 

ancestor ς a family member who lived 

before you 

bay ς part of the ocean surrounded by land 

basket trap ς a basket used to trap small 

animals 

bounty ς a large amount  

bunch grass ς tall grasses 

burden basket ς a tall basket used for 

gathering seeds and acorns 

camouflage ς using clothing or a costume 

so that you look like your surroundings to 

hide 

cleanse ς to clean off 

disguise ς to hide 

foothills ς smaller hills beneath a mountain 

range 

full-blooded ς someone whose ancestors 

are from the same tribe 

gather ς to collect items 

granary ς a big basket used to store acorns 

and seeds 

Gold Rush ς a time when many people 

came to California in search of gold 

headman ς the leader of the tribe 

herb ς a plant used for its smell or flavor, 

also used like medicine 

lowland ς flat land beneath foothills or 

mountains 

marshes ς very wet lowlands with grassy 

plants and reeds 

mission ς a church with a farm and small 

village 

netting ς reeds woven together to make a 

net 

pelts ς the skin of furry animals 

plentiful ς having more than you need 

possessions ς things you own 

preserve ς to save 

reed ς a tall grass that grows by water 

salmon ς a type of fish 

seed beater ς a scoop-like basket used for 

gathering seeds and acorns 

seed hamper ς a basket for storing acorns 

and seeds 

shoots ς new growth on plants 

snaring ς to catch something 

staves ς a game played with decorated 

sticks and counting sticks
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Vocabulary 

structures - buildings 

sweathouse ς a place used by men to 

cleanse themselves 

sweeping motion ς to move back and forth 

throwing stick ς a carved stick used to hunt 

small animals 

tule ς long reeds that grow in the 

marshland 
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Lesson Plan #1 

People:  Huimucse 
Timeline:   Native People Timeline 
Pathways:   Ohlone Trails 
Classroom Kit:   Ohlone Discovery Kit= 
 
Prepared by Michelle Bonnin and Stephanie Seeger 

 

 

 

 

Setting the Context 

Before beginning a unit on California Indians, discuss with your students what preconceptions 

they have about native people.  Many children (and some adults) will have a stereotypical view 

of native people.  They may confuse the characteristics and customs of several American Indian 

nations or even indigenous people from other parts of the world.  Often there is confusion 

about the natural resources and wildlife that were present in California in pre-contact times.  

For example, it is common for children to wrongly associate buffalo with all native people.  It is 

important to clarify with the students that Central California Indian tribes did not practice 

agriculture, raise livestock, or have horses.  These were all introduced by Europeans.  Another 

common misconception is that there are no longer native people in our community.  Again, it is 

important to stress this falsehood. 

Make a list of concepts that students have about California Indians and/or Ohlone people 

before the unit.  Revisit this list at the end of the unit and find out what they knew, what they 

were misinformed about, and what they learned.  What facts substantiate this knowledge 

Activity Instructions 

IŀǾŜ ǘƘŜ ǎǘǳŘŜƴǘǎ ǊŜŀŘ IǳƛƳǳŎǎŜΩǎ story and complete the worksheet. 

1 - Read it ς Learn it 

 

Activity Goals 

ü To introduce children to the lifeways 
of the native people 

ü To have students understand the use 
of natural resources in the daily lives 
of the traditional Ohlone 

 

http://www.historycrossroads.org/


 

 

Name____________________      Student  Worksheet 
Huimucse 

 

Instructions: 

Read the story of Huimucse and answer these questions. 

1. Look at the tribal map.  How many tribes do you think there are? _____________   

Now count them.  Were you surprised at your answer? _____________ 

2. What were the Ohlone houses made of? ________________________________ 

3. The Ohlone used baskets for many things.  Name two ways they used them: 

 1.________________________  2.___________________________ 

4. Name three types of food the Ohlone ate: 

 1. _______________________________ 

2. _______________________________ 

3._______________________________ 

5. What did the men use to disguise themselves while hunting? ______________ 

6. The Ohlone used many tools.  Name one type of tool: ___________________ 

7. Name two things they did for fun: 

 1.________________________  2.___________________________ 

8. What changed the life of the Ohlone forever? 

 ________________________________________________________________ 
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Lesson Plan #2 
People: Huimucse 
Timeline:   Native People Timeline 
Pathways:   Ohlone Trails 
Classroom Kit:   Ohlone Discovery Kit 
 

 

 

Activity Instructions 

The Village 

¶ IŀǾŜ ǎǘǳŘŜƴǘǎ ǊŜŀŘ ǘƘŜ άhǳǊ ±ƛƭƭŀƎŜέ ǎŜŎǘƛƻƴ ƻŦ IǳƛƳǳŎǎŜΩǎ ǎǘƻǊȅΦ 

¶ Have students draw an aerial view of an Ohlone village.  They should color and label 
ŜŀŎƘ ǘȅǇŜ ƻŦ ǎǘǊǳŎǘǳǊŜΥ ƘŜŀŘƳŀƴΩǎ ƘƻǳǎŜΣ ƘƻǳǎŜǎΣ ǎǿŜŀǘƭƻŘƎŜΣ ǎƘŀŘŜ ǎǘǊǳŎǘǳǊŜǎΣ 
granaries. 

The Area 

¶ Print a copy of the base map found on the Pathways section of the website 
http://www.historycrossroads.org/pathways.asp 

¶ Using colored pencils, have the students draw and label the map using these vocabulary 
words: bay, foothills, lowlands, marshes 

 

 

 

Activity Instructions 

Here are two wrap-up activities for this unit: 

1 ς Have students write a story about meeting Huimucse.   
He offers you one tool to bring back to the future.  What would you choose and why? 
If you could offer Huimucse one tool from 2010, what would it be and why? 
 
2 ς Using at least 6 of the vocabulary words, write a story about your life, family, school, 
traditions, what you do for fun, etc.   

2 - Map it ς Learn it Activity Goals 

ü To introduce children to the 
lifeways of the native people 

ü To strengthen ǎǘǳŘŜƴǘǎΩ ƳŀǇǇƛƴƎ 
skills 

 

3 - Time Travel 

 

Activity Goals 

ü To introduce children to the lifeways 
of the native people 

ü ¢ƻ ǎǘǊŜƴƎǘƘŜƴ ǎǘǳŘŜƴǘǎΩ ŎǊŜŀǘƛǾŜ 
writing skills 

 

http://www.historycrossroads.org/
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Storybook Summary - Huimucse & Jovocme 

Home to Medicine Mountain 
By Chiori Santiago, Illustrated by Judith Lowry 
/ƘƛƭŘǊŜƴΩǎ .ƻƻƪ tǊŜǎǎΣ {ŀƴ CǊŀƴŎƛǎŎƻΣ мффу 

This richly illustrated book, set in the 1930s, is based on a true story of a boy and his 

cousin who grow up living between their home in Northern California and an Indian boarding 

school in Riverside.  Benny Len and Stanley are Maidu boys, who like hundreds of other native 

ǇŜƻǇƭŜΣ ǿŜǊŜ ǎƘƛǇǇŜŘ ŀǿŀȅ ǘƻ ǎŎƘƻƻƭ ǎƻ ǘƘŀǘ ǘƘŜȅ ŎƻǳƭŘ άǳƴƭŜŀǊƴ LƴŘƛŀƴ ǿŀȅǎΦέ 

Their experiences at boarding school are typical of all the children who attended these 

government-sponsored schools.  The book brings up nuances of life that the boys encountered 

such as learning through scholastics versus storytelling as is the way in their culture, and going 

by time on the clock rather than the sun and the seasons.  Benny Len makes observations about 

food, clothing, and relationship between people. 

After the boysΩ first year at school, they realize that they will not be going home for 

summer break because no one will be paying for the trip.  So Benny Len promises Stanley that 

they will find a way home to Susanville.  The boys end up jumping the train and riding the 

several hundreds of miles between school and home, seeing many things along the way.  They 

will repeat this journey each year. 

¶ Written and illustrated by Native Americans and recommended by the Indian press 

¶ Winner of the American Book Award 

¶ A Notable Book by the Association for Library Service for Children 
 

Discussion Topics 

ü Indian boarding schools 
ü Changes in lifeways for Indian people as society changed around them 
ü Differences in the boysΩ life between home and at the boarding school 
ü Riding the rails 
ü Similarities between the story of Benny Len and Stanley with the Crossroads children: 

o Jovocme and her family moved to Mission San Jose and had to learn the lifestyle 
of the Spaniards, and in many ways gave up their traditional ways.  What new 
customs and skills were learned by the Indian children in both stories? 

o Jovocme, Mary, and Francisco had to learn English.  What were the ways that 
each of these children learned to speak a new language? 

o The stories of Benny Len and Stanley and that of John Campbell are set in the 
1930s, during the Great Depression.  How were the lives of these boys the same 
and how were they different? 
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Storybook Summary - Huimucse & Jovocme  

Ooti- A Child of Nisenan 

The American River Natural History Association, Carmichael, 2000 

 

The main character, Ooti, is from a tribe on the American River.  There are many 

similarities to the lives of the native people who lived in the Bay Area.  Ooti, a girl of 9 summers, 

shares information about many aspects of her life.  She describes her village, home, and chores 

and talks about other members of her family and tribe.  The story culminates with Big Time. 

This book has been recommended by the Indian press.  One reason may be something 

that stands out from other books about native people ς Ooti is drawn with a smile.  This small 

detail draws the reader into the life of this child as a real person.  It gives her a personality and 

helps us relate to her. 

About half of the book is comprised of photocopy-able activities: reading 

ŎƻƳǇǊŜƘŜƴǎƛƻƴΣ ǿƻǊŘ ƎŀƳŜǎΣ ǿƻǊƪǎƘŜŜǘǎΣ ŀƴŘ ŎǊŀŦǘǎΦ  Lǘ ŀƭǎƻ ƛƴŎƭǳŘŜǎ hƻǘƛΩǎ ŦŀǾƻǊƛǘŜ ǎǘƻǊȅ ς the 

Creation myth from her culture. 

 

Discussion Topics 

ü Reliance on the land for sustenance 
ü Family unit includes grandparents 
ü Distinct gender roles 
ü LƳǇƻǊǘŀƴŎŜ ƻŦ ŀƎŜ όŎƻƳƛƴƎ ƻŦ ŀƎŜΣ ǘƘŜ άŀŘǳƭǘ ǿƻǊƭŘέύ 
ü Importance of Big Times for tradition, community, socialization, trade 
ü /ƻƳǇŀǊŜ hƻǘƛΩǎ ǎǘƻǊȅ ǿƛǘƘ ǘƘŀǘ ƻŦ ǘƘŜ Crossroads children Huimucse and Jovocme 
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An Yrgin Girl at Mission San José (composite) 

1806  
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Teacher Introduction 

Jovocme is a composite character from the Mission Era of California history.  She represents the 

thousands of native people who made the change from a traditional indigenous life to life in a 

Spanish mission.  This change came about by choice for some, by force for others, and for most 

because they had no other option. 

IŜǊ ƴŀƳŜ ŎƻƳŜǎ ŦǊƻƳ ǘƘŜ ōŀǇǘƛǎƳŀƭ ǊŜŎƻǊŘǎ ŀǘ aƛǎǎƛƻƴ {ŀƴ WƻǎŜΦ  Lǘ ƛǎ ƪƴƻǿƴ ǘƻ ƳŜŀƴ άǘhe 

ǎƘŜƭƭ ōŜŀŘΦέ  WƻǾƻŎƳŜ ŜƴǘŜǊŜŘ ƛƴǘƻ Ƴƛǎǎƛƻƴ ƭƛŦŜ ŀǘ р ȅŜŀǊǎ ƻƭŘ ƛƴ ǘƘŜ ȅŜŀǊ муло ŀƴŘ ŘƛŜŘ ǘƘŜǊŜ ƛƴ 

1832.  She was a member of the Yrgin tribe, who lived in the San Lorenzo Creek Watershed.  

We know nothing else about her, yet we can suggest a story of her childhood at the mission.   

The use of primary source materials from the missions, the presidios, and pueblos has allowed 

scholars to reconstruct a likely history of the migration of native people to the missions.  

Additionally, family histories, archaeological evidence, and oral histories taken from elder 

mission Indians in the 1800s provide more information.  Ohlone descendents today also help us 

ƭŜŀǊƴ ŀōƻǳǘ ǘƘŜƛǊ ŀƴŎŜǎǘƻǊΩǎ ǇŀǎǘΦ  ²Ŝ ŀǊŜ ƎǊŀǘŜŦǳƭ ǘƻ 5ǊΦ wŀƴŘŀƭƭ aƛƭƭƛƪŜƴΣ ŀƴ ŀƴǘƘǊƻǇƻƭƻƎƛǎǘ 

who is widely recognized as an authority on Bay Area tribal people, Beverly Ortiz, a staff 

member at Coyote Hills Regional Park, and Andrew Galvan, curator at Mission Dolores and 

Ohlone tribal member, for advising us on this story. 

From the research, it is clear that the destruction of Bay Area tribal life was nearly complete by 

the 1830s.  The earliest recruitment of native people to Mission Dolores and Mission Santa 

Clara began in the late 1770s.  The first people to be initiated into mission life were typically the 

young and the curious ς teenagers and newlyweds seeking new adventures in life.  They were 

drawn to the material culture of the Spaniards. 

But over time pressure from the missions and the military led to a breakdown of the tribal 

system and environmental degradation in the region forcing people to move to the missions.  

Village social life and the trade economy weakened.  Conflicts arose between the tribes that 

resisted the Spanish intrusion and those that were more accepting of the new power structure.  

The once plentiful sources of food were being depleted by the overgrazing of mission livestock 

and the introduction of invasive plant species.  Overall, traditional life for the native people was 

over. 
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Mission San Jose was founded in 1797.  Tribes living in the San Leandro and San Lorenzo Creek 

watersheds began moving there between 1799 and 1805 (mostly in 1802 and 1803).  These 

were the Yrgins and Jalquins (which may have actually been one group according to Milliken).  

The Jalquins, and most successfully, the Saclans (east of present day Oakland and the Lafayette 

area) resisted the Spaniards for many years.  But by 1802, their localized power was crushed.  

The population of Mission San Jose also included people from all along the East Bay and the 

Livermore Valley. 

In 1806, a massive measles epidemic swept the Bay Area missions.  At Mission San Jose, 

between March and April, 30% of the population there died.  This included ¾ of the children 

under the age of 5.  

The story that Jovocme tells of the special dance holiday that happened later that April, is 

based on accounts from the Russian traveler George von Langsdorff.  While the foreigner 

assumed their dance depicted battle between people, Milliken suggests the enemy in the dance 

represented their battle with the measles.  Again, there is no way to know for sure, but 

certainly, the native people at that time had many foes. 

In relating the Mission era to young children, it is easy to only tell the practical side of the story 

ς who lived at the missions and what they did.  However, telling students the full story, 

complete with its violence, disease, disempowerment, and death, is difficult in elementary 

ŜŘǳŎŀǘƛƻƴΦ  ²ƘŜƴ ǿƻǊƪƛƴƎ ǿƛǘƘ WƻǾƻŎƳŜΩǎ ǎǘƻǊȅΣ ōŜ ƳƛƴŘŦǳƭ ƻŦ Ƙƻǿ ǿŜ ƘŀǾŜ ŎƻƴǎǘǊǳŎǘŜŘ ƘŜǊ 

words.  We have attempted to illustrate her life in terms of change.  The story is both tragic and 

hopeful ς reflecting the experience of native people who were faced with epic challenges, yet 

remain vital to this day. 
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Introduction 

Hello, my name ƛǎ WƻǾƻŎƳŜΦ  aȅ ƴŀƳŜ ƳŜŀƴǎ άǘƘŜ ǎƘŜƭƭ ōŜŀŘέ ƛƴ Ƴȅ 

language. 

Jovocme = ho-voke-may 

I lived at Mission San Jose with my family and many people from 

other villages.  Padre Cueva was in charge of the mission.   

The King of Spain wanted many lands like ours to be part of Spain.  

So the mission was set up to teach my people how to be like Spanish 

people.   

Let me tell you about how we came to live there and what it was like. 

 

Strangers in the Land 

When I was a little girl, my family lived along the creek with 

many other families.  I was very young but I remember 

playing with my sisters and cousins as our mothers made 

baskets.  Sometimes Mother would let us help her pick the 

special plants she needed to make the baskets.  Our family 

was happy. 

One day, we heard a story about strange men with light skin 

who came from the south riding four-legged animals.  What kind of men would use animals to 

get around we wondered. 

More stories about these men were shared by the men who traded with other tribes and 

villages.  Soon, it was learned that some tribes people were helping the white strangers build 

strong buildings and homes.   

The elders in our village spent many hours discussing this.  They wondered why the strangers 

came, what they wanted, and when they would leave.  Over time, we understood that the 

strangers were not leaving.  In fact, they wanted us to live with them and learn their ways. 
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Some of the grown-ups from our village went to see for themselves.  They went to the place 

called Mission San Jose.  Some of them were so interested that they stayed.  Over time, more 

moved to live this new life.  But many others did not want to go.  Sometimes our people fought 

with the strangers, because they did not want to go to the mission. 

aȅ CŀƳƛƭȅΩǎ aƻǾŜ 

The elders in our village were very sad, because many of 

our people went to live at Mission San Jose.  There 

ǿŜǊŜƴΩǘ ŜƴƻǳƎƘ ǇŜƻǇƭŜ ǘƻ Řƻ ǘƘŜ ǿƻǊƪΦ 

The hunters could not find as many animals for our 
food.  This was because the animals from Mission San 
Jose were roaming all over eating too much grass.  But 
our hunters were not allowed to hunt the Mission San Jose animals.  

Life was becoming hard.   
 
So the elders in our village decided that we should go to Mission San Jose too and join with the 

rest of our people.  My parents were sad to move.  So was I. 

We packed up all of our rabbit blankets, cooking baskets, and tools.  Mother made us a big 

breakfast and we took deer jerky to eat along the way. 

All the families left the village in the morning and headed south for Mission San Jose.  I was so 

little then that Father carried me on his shoulders for most of the trip.  My older sisters had to 

walk.  We walked all day and arrived there in the evening. 

When we arrived at Misǎƛƻƴ {ŀƴ WƻǎŜ ǿŜ ǎŀǿ ōƛƎ ōǳƛƭŘƛƴƎǎΦ  ¢ƘŜȅ ǿŜǊŜƴΩǘ ƳŀŘŜ ƻŦ ǘǳƭŜ ƻǊ 

willow like our homes.  They were tall and smooth and white.  There were so many people 

there, all working at different jobs.   

The elders from our village were greeted by people from nearby villages.  Mother and Father 

were happy to see so many people they knew.  But they were also nervous about meeting the 

white men in charge. 

The chiefs at Mission San Jose are called Spaniards.  Some of them were priests and some of 

them were warriors.  Our elders had a long talk with the Spanish chiefs and other tribesΩ chiefs.  

Soon we went to our new home.  



 

 

Adobe bricks were made by hand.  They were used to 

build the mission and other buildings.  It was hard work 

to mix the dirt, water, and straw to make adobe. 

Jovocme 

One of the men from our village had been living at Mission San Jose.  We followed him to an 

area where there were many tule houses, just like ours back home.  I was happy to see 

something familiar. 

Life at the Mission 

Life at the mission was very different from our life along the creek.  There was much more work 

to do.  We could not do many of the traditions ǿŜ ǳǎŜŘ ǘƻΦ  ²Ŝ ŘƛŘƴΩǘ even eat the same food 

anymore. 

Many people got sick from the food.  Our bodies 

were not used it.  There were other sicknesses that 

took many lives.  This made us very sad.  When 

someone died, we said a special prayer for them in 

our language, even though Padre Cueva wanted us to 

pray like him.   

We went to the Spanish church every morning.  We 

sang and prayed in the Spanish language.  But at 

night, the elders made sure we also sang and prayed 

in our own language and honored our own 

traditions.   

Father worked with other men from our village doing many jobs.  Mostly they tended to the 

animals.  These animals were different from the deer and the elk that we knew.  Cows stood 

ŀǊƻǳƴŘ ŀƭƭ Řŀȅ ŀƴŘ ŀǘŜ ƎǊŀǎǎΦ  ¢ƘŜȅ ŘƛŘƴΩǘ ŜǾŜƴ Ǌǳƴ ŀǿŀȅΦ  ¢Ƙƛǎ ƳŀŘŜ ƛǘ Ŝŀǎȅ ŦƻǊ ǘƘŜ ƳŜƴ ǘƻ ƪill 

them.   The meat tasted different too.  But I learned to like it. 

Mother and the other women weaved blankets on looms.  Because they were such good basket 

makers, the women made very good loom weavers.  The blankets and the leather from the 

cows were sold to trading ships from other parts of the world. 

When I was old enough to work, I helped in the garden.  Some of the other children and I 

picked weeds.  This was a very strange thing to do.  Why were some plants more important 

than other plants in the garden?  The elders taught us that all plants and animals were 

ƛƳǇƻǊǘŀƴǘΦ  .ǳǘ ǘƘŜ {ǇŀƴƛŀǊŘǎ ŘƛŘƴΩǘ ǘƘƛƴƪ so. 

One day a week ς called Sunday ς we got to rest.  Every so often, Mother and some of the other 

women were able to pick plants for basket making.  Mother taught me to make a basket.  I was 

very proud of my basket.   
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A Day for Dance 

One day we had a special festival.  Padre Cueva told us that we needed to get ready for a feast 

and dance.  So all day we did not have to do our chores.  Instead, we prepared lots of food. 

The elders made things that they would need for the dance.  One thing they made was a 

pretend person made out of tule reeds.    

Padre Cueva gave the elders their ceremonial objects that he kept locked up.  The elders were 

so happy to have these treasures.  They put on their dance costumes, jewelry, and headdresses.  

They even got their bows and arrows to use in the dance. 

The reason that we did the dance was to welcome some special guests from a far away country 

called Russia.  The Spaniards were very excited to have these people visiting.  But I know that 

the elders were more excited just to do the dance. 

During the celebration each tribe got to do their own 

dances and sing their songs.  It was wonderful to hear 

the music.  Music is so important to my people.  The 

Spaniards like music too, but theirs is different. 

One of our dances was about warriors.  The big tule reed 

doll was placed in the center of the dancing area.  The 

dancers pretended to fight with it and finally won the 

battle.  This was exciting! 

After the dancing and singing, we had a big feast.  I think that the Russian guests liked the 

celebration.  We sure did! 

It was hard to fall asleep that night after all the excitement of the day. 

Credit: Courtesy of The Bancroft Library 
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Vocabulary 

arrow ς a long thin piece of wood with a sharp 

rock (an arrow head) at the end used to hunt 

bow ς a thin piece of wood with string tied to 

each end used for shooting an arrow into the air  

ceremonial objects ς special items used during 

ceremonies and celebrations 

deer jerky ς dried deer meat to eat 

honored ς to show how important something is 

loom ς a frame used for weaving 

mission ς a church with a farm and small village 

padre ς ǘƘŜ {ǇŀƴƛǎƘ ǿƻǊŘ ŦƻǊ άŦŀǘƘŜǊΣέ ŀ ƭŜŀŘŜǊ 

of a church  

traditions ς an important activity that people 

do time after time 

tribes people ς members of a tribe or group of 

people who share the same culture 

tule ς type of plant that grows along the 

shoreline, a reed
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Jovocme 

     Lesson Plans 

People:   Jovocme 

Timeline:   European Exploration and Settlement 

Pathways:   Ohlone Trails, El Camino Real 

Classroom Kit:  Alta California 

 

 

 

 
 

Setting the Context 

 

Settlement in the East Bay by Spanish Missionaries began in 1797 with the founding of 
Mission San Jose, now in present-day Fremont.  The land claimed by this mission 
stretched from present-day Concord in the North to present-day Milpitas in the South 
and included San Leandro, San Lorenzo, Hayward, and parts of Castro Valley.  Native 
people who were relocated to Mission San Jose included the Ohlone, as well as valley 
Yokuts and coastal Miwoks.  The site where Mission San Jose was established was 
called Oroysom by the native people. 

 

The bulk of the work at the missions was done by native people.  However, most of this 
work required training.  In the early years of Spanish colonization, Spain sent about 20 
artisans from Mexico to train the native people in stone and brick masonry, carpentry, 
pottery, tanning, blacksmithing, shoemaking, and loom weaving.   Even agriculture was 
a new skill for people who had previously gathered and hunted their food.  Padres 
oversaw the work and tended to church matters, and a handful of soldiers (mostly at the 
presidios and pueblos) provided security and captured laborers who tried to escape. 

Activity Instructions 

!ŦǘŜǊ ǊŜŀŘƛƴƎ WƻǾƻŎƳŜΩǎ ǎǘƻǊȅΣ ǎǘǳŘŜƴǘǎ Ŏŀƴ ŎƻƳǇƭŜǘŜ ǘƘƛǎ ǿƻǊƪǎƘŜŜǘΦ  

 

1 - Life at Mission San 

Jose ς Agriculture 

 

Activity Goals 

V To show students how life for the 
Ohlone changed with the coming 
of new settlers 

V To introduce students to what life 
was like at Mission San Jose 

 

http://www.historycrossroads.org/


 

 

Name_________________________      Student Worksheet 

Jovocme 

 

People:   Jovocme 
Timeline:   European Exploration and Settlement 
Pathways:   Ohlone Trails, El Camino Real 
Classroom Kit:  Alta California 
 

Lƴ WƻǾƻŎƳŜΩǎ ǎǘƻǊȅΣ ǎƘŜ ǘŀƭƪǎ ŀōƻǳǘ ƘŜǊ ƳƻǾŜ ǘƻ aƛǎǎƛƻƴ {ŀƴ WƻǎŜ ŀƴŘ 

what it was like to live there.  Her people had to learn new skills.  Two 

new things they had to do were: 

¶ Tend to the animals 

¶ Grow plants in a garden 
Tend to the animals 

1. What kind of animals lived at Mission San Jose that were new to Jovocme? 
 
________________________________________________________________ 

2. Whose job was it to tend the animals? (circle)  Men  Women 
 

3. Why do you think cows were raised at the mission? What were they used for? 
 

_______________________________________________________________ 

All the cows had to be branded.  A brand showed that the cow belonged to Mission San José.   

This is what the brand looked like: 

 

Pretend that your  

school owns a herd  

of cattle.  Design a  

brand for these cows. 

 



 

 

Name_________________________      Student Worksheet 

Jovocme 

 

People:   Jovocme 
Timeline:   European Exploration and Settlement 
Pathways:   Ohlone Trails, El Camino Real 
Classroom Kit:  Alta California 

 

 

Grow plants in a garden 

The adults had to do most of the work in the garden.  But children like Jovocme helped by 

picking weeds. 

1. Why did Jovocme think it was strange to pick weeds? 
 

________________________________________________________________ 

 

 ________________________________________________________________ 

2. Look at this list of crops grown at Mission San Jose.  Draw a picture of a meal that you 

ŎƻǳƭŘ ƳŀƪŜ ǳǎƛƴƎ ǘƘŜǎŜ ƛƴƎǊŜŘƛŜƴǘǎΦ  5ƻƴΩǘ ŦƻǊƎŜǘ ŀ ŘǊƛƴƪ ŀƴŘ ŘŜǎǎŜǊǘΦ 

 

 

 

 

    

  

pear  
peach 
apple 
lime 
fig 
grape 
quince 
pomegranate 
olive  
squash 
corn 
bean 
tomato 
grain 
honey 

 



 

 

 

Name: _________________________     Student Worksheet 

Jovocme 

 

Lesson Plan 

People:   Jovocme 
Timeline:   European Exploration and Settlement 
Pathways:   Ohlone Trails, El Camino Real 
Classroom Kit:  Alta California 
 

 

 

 

Instructions: 

Fill in the chart comparing their lives with those of Huimucse, Jovocme and yourself. 

 

Question Huimucse Jovocme Me 

 

My home is made out of: 

 

   

 

My favorite kinds of food are: 

 

   

 

I wear clothing made out of: 

 

   

 

I have these chores to do each day: 

 

   

 

For fun, I like to: 

 

   

 

 

  

Activity Goal 

V To compare past and 
present ways of life 

 

3 - Ohlone Indian Life ς At the 

Village and in the Mission 
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How to Play Staves 

This was a popular game played by Ohlone and other California Indians. 

Players 

Staves can be played by 2 or more payers.  Each player will take turns tossing the staves. 

Materials Needed: 

The game requires six staves and ten to twelve counters.   The staves are usually flat and 

undecorated on one side and rounded with a painted or burned design on the other.  These 

designs are decorative and have nothing to do with the scoring.  Materials used for making 

staves are elderberry or dogwood and counters are usually made out of willow. 

Instructions 

¶ Toss the staves on the ground 

¶ Count the number of staves that are face up (rounded side). 

¶ Count number of staves that are face down (flat side). 
 

Scoring 

Scoring depends on the number of staves that are face up.  For each point, a counting stick is 

awarded. 

3 round + 3 flat showing   = 1 counter 

All flat or All round showing  = 2 counters 

Any other combination   = 0 counters 

When a player scores, (s)he goes again.  If the rolling player does not score, the other player 

goes.  The person with the most counting sticks wins.  
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Storybook Summary - Huimucse & Jovocme 

Home to Medicine Mountain 
By Chiori Santiago, Illustrated by Judith Lowry 
/ƘƛƭŘǊŜƴΩǎ .ƻƻƪ tǊŜǎǎΣ {ŀƴ CǊŀƴŎƛǎŎƻΣ мффу 

 
This richly illustrated book, set in the 1930s, is based on a true story of a boy and his 

cousin who grow up living between their home in Northern California and an Indian boarding 
school in Riverside.  Benny Len and Stanley are Maidu boys, who like hundreds of other native 
ǇŜƻǇƭŜΣ ǿŜǊŜ ǎƘƛǇǇŜŘ ŀǿŀȅ ǘƻ ǎŎƘƻƻƭ ǎƻ ǘƘŀǘ ǘƘŜȅ ŎƻǳƭŘ άǳƴƭŜŀǊƴ LƴŘƛŀƴ ǿŀȅǎΦέ 

Their experiences at boarding school are typical of all the children who attended these 
government-sponsored schools.  The book brings up nuances of life that the boys encountered 
such as learning through scholastics versus storytelling as is the way in their culture, and going 
by time on the clock rather than by the sun and the seasons.  Benny Len makes observations 
about food, clothing, and relationship between people. 

After the boys first year at school, they realize that they will not be going home for 
summer break because no one will be paying for the trip.  So Benny Len promises Stanley that 
they will find a way home to Susanville.  The boys end up jumping the train and riding the 
several hundreds of miles between school and home, seeing many things along the way.  They 
will repeat this journey each year. 

¶ Written and illustrated by Native Americans and recommended by the Indian press 

¶ Winner of the American Book Award 

¶ A Notable Book by the Association for Library Service for Children 
 
Discussion Topics 
ü Indian boarding schools 
ü Changes in lifeways for Indian people as society changed around them 
ü 5ƛŦŦŜǊŜƴŎŜǎ ƛƴ ǘƘŜ ōƻȅΩǎ ƭƛŦŜ ōŜǘǿŜŜƴ ƘƻƳŜ ŀƴŘ ŀǘ ǘƘŜ ōƻŀǊŘƛƴƎ ǎŎƘƻƻƭ 
ü Riding the rails 
ü Similarities between the story of Benny Len and Stanley with the Crossroads children: 

o Jovocme and her family moved to Mission San Jose and had to learn the lifestyle 
of the Spaniards, and in many ways gave up their traditional ways.  What new 
customs and skills were learned by the Indian children in both stories? 

o Jovocme, Mary, and Francisco had to learn English.  What were the ways that 
each of these children learned to speak a new language? 

o The stories of Benny Len and Stanley and that of John Campbell are set in the 
1930s, during the Great Depression.  How were the lives of these boys the same 
and how were they different? 
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Storybook Summary - Huimucse & Jovocme  

Ooti- A Child of Nisenan 
The American River Natural History Association, Carmichael, 2000 

 
The main character, Ooti, is from a tribe on the American River.  There are many 

similarities to the lives of the native people who lived in the Bay Area.  Ooti, a girl of 9 summers, 
shares information about many aspects of her life.  She describes her village, home, and chores 
and talks about other members of her family and tribe.  The story culminates with Big Time. 

This book has been recommended by the Indian press.  One reason may be something 
that stands out from other books about native people ς Ooti is drawn with a smile.  This small 
detail draws the reader into the life of this child as a real person.  It gives her a personality and 
helps us relate to her. 

About half of the book is comprised of photocopy-able activities: reading 
ŎƻƳǇǊŜƘŜƴǎƛƻƴΣ ǿƻǊŘ ƎŀƳŜǎΣ ǿƻǊƪǎƘŜŜǘǎΣ ŀƴŘ ŎǊŀŦǘǎΦ  Lǘ ŀƭǎƻ ƛƴŎƭǳŘŜǎ hƻǘƛΩǎ ŦŀǾƻǊƛǘŜ ǎǘƻǊȅ ς the 
Creation myth from her culture. 
 
Discussion Topics 
ü Reliance on the land for sustenance 
ü Family unit includes grandparents 
ü Distinct gender roles 
ü LƳǇƻǊǘŀƴŎŜ ƻŦ ŀƎŜ όŎƻƳƛƴƎ ƻŦ ŀƎŜΣ ǘƘŜ άŀŘǳƭǘ ǿƻǊƭŘέύ 
ü Importance of Big Times for tradition, community, socialization, trade 
ü /ƻƳǇŀǊŜ hƻǘƛΩǎ ǎǘƻǊȅ ǿƛǘƘ ǘƘŀǘ ƻŦ ǘƘŜ Crossroads children Huimucse and Jovocme 

 
 
  



 

 

Jovocme 

 

Storybook Summary - Jovocme 

Missions of San Francisco Bay 

By Tekla N. White 

Lerner Publications Company, 1996 

 

This book gives an overview of the missions in the San Francisco Bay area, including Mission San 
Jose where the Crossroads ŎƘƛƭŘ άWƻǾƻŎƳŜέ ƭƛǾŜŘ ƛƴ ǘƘŜ ŜŀǊƭȅ муллǎΦ  Lǘ ōŜƎƛƴǎ ǿƛǘƘ ŀ ƎƭƻǎǎŀǊȅ 
and pronunciation guide of Spanish words.  There is a succinct preface that gives meaning to 
California Indian culture before and during the Mission Era. 

 

Because of the reading level, this book is probably best read aloud by the teacher.  It has good 
images and maps throughout.  An introduction to the Spanish missions is followed by four 
parts.  Part 1 is a description of the Bay Area tribes, including the Ohlone (page 18).  On page 20 
there is a short list of some of the very few known Ohlone words ς mostly animal names.  Next 
is an overview of Spanish exploration and settlement at the missions.  Mission San Jose is 
highlighted on page 38.  Part 3 takes a brief look at secularization, the subsequent Mexican 
rancho era, and California statehood.  The final part features information about modern times 
at the missions.  Page 76 provides a short chronology of the Mission Era. 

 

Discussion Topics 

 

ü Impacts of Spanish colonization on the native California people 
 

ü Differences and similarities between the Bay Area peoples 
 

ü Differences and similarities between the various Bay Area missions 
 

ü Discuss what the Crossroads ŎƘƛƭŘ WƻǾƻŎƳŜΩǎ ƭƛŦŜ Ƴǳǎǘ ƘŀǾŜ ōŜŜƴ ƭƛƪŜ ŀǘ aƛǎǎƛƻƴ {ŀƴ WƻǎŜ 
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Teacher Introduction 

This story is based on a real person.  Maraʾ Guadalupe de Jesus Vallejo was born in 1844, during 

the last years of Mexican rule in what was then known as the territory of Alta California. She 

was the daughter of Don José de Jesus Vallejo and Marʾa Soledad Sanchez y Ortega. MarŀʾΩǎ 

grandfather was Ignacio Vallejo, a sergeant in the Spanish army who helped defend the capital 

of Monterey against an attack by Captain Hippolito Bouchard, an infamous pirate who 

terrorized the California coast in 1818. MarŀʾΩǎ ƳƻǘƘŜǊΣ 5ƻña Marʾa, was the granddaughter of 

José Ortega, a famous scout in the Spanish army. 

In 1821 Mexico won its long war for independence against Spain. The Spanish colonists were no 

longer subjects of the king of Spain, but were now citizens of Mexico. These former colonists 

called themselves Californios, and like MarʾŀΩǎ ƎǊŀƴŘŦŀǘƘŜǊ LƎƴŀŎƛƻΣ Ƴŀƴȅ ƻŦ ǘƘŜƳ ǊŜŎŜƛǾŜŘ 

large grants of land from the Spanish King in gratitude for their service and to entice them to 

settle in Alta California. After the Revolution, Mexico continued the practice of encouraging the 

colonization of Alta California through the granting of land, and by the 1840s, perhaps as many 

as 7,000 Californios lived in the territory. 

Because of his family connections, in 1836 Don José was appointed the alcalde, or civil 

administrator, of Mission San José. The government in far off Mexico City instructed Don José 

to close the mission, and sell the lands off to the highest bidder.  

In recognition of his service at the mission, the Mexican governor granted Don José a large tract 

of land along Alameda Creek, which he named the Rancho Arroyo de la Alameda. A total of 

17,000 acres, the Vallejo land today encompasses the western end of Alameda County, 

including southern Hayward and northern Union City.    

Mar ŀʾΩǎ ǎǘƻǊȅ ƛƭƭǳǎǘǊŀǘŜǎ ǘƘŜ ƭƛŦŜ ƻŦ ŀ άǘȅǇƛŎŀƭέ Californio rancho family living in the East Bay.  It 

can be assumed that children living on other ranchos, such as those of the Castros, Sotos, and 

Estudillos, had similar lives. 

In this story, Marʾa tells about the CaliforniosΩ ŘŜǎǘǊǳŎǘƛǾŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ǘƘŜ ƎǊƛȊȊƭȅ ōear.  

While the story of the hunt and bear-bull fights may be upsetting to some students, it helps 

them to understand the impact that the colonists had on California.  Sadly, the constant 

hunting of the grizzly bears, first by the Spaniards and Californios, and later by the Americans, 

all but wiped out the grizzly bear population of California. In 1922, the last wild California grizzly 

bear was killed in the Sequoia region.    
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What happened to the Californios and to Marʾa?  

Unlike the grizzly bear, many of the Californio families survived after the United States 

conquered California in 1846. However, the Californio families lost the majority of their huge 

ranchos to squatters, drought, and to their inability to pay taxes or prove to the United States 

government that their land in fact belonged to them. The Vallejos themselves lost their vast 

Alameda Rancho, as well as their home near Mission San José. 

But in spite of their losses, many Californios adapted to life as Americans. Mar aʾ and her siblings 

were able to gain an education at Notre Dame Academy in the city of San José. She became 

fluent in five languages, and eventually became a music teacher. In her spare time she wrote 

articles for magazines as well as poetry recalling her life at Mission San José and the Rancho 

Arroyo de la Alameda.  Maria died in 1904. 

This story was researched and written by Professor Robert Phelps from the California State 

University 9ŀǎǘ .ŀȅΩǎ History Department.  Professor Phelps is the Project Scholar for 

Crossroads. 
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Introduction 

Holá, mi nombre Ŝǎ aŀǊʾŀ.  As a girl, I lived with my family on our ranch in Alta 

California.  I was born in 1844.  My full name is Mar aʾ Guadalupe de Jesus 

Vallejo.  

The part of Mexico where we lived was very far from big towns like Mexico 

City.  Even with my big familia, sometimes it felt lonely there.  But there was      

much to do on the ranch and excitement was never far away. 

You can learn more about me and what it was like to live on Rancho Arroyo de la Alameda. 

 

Mi familia  

My father was Don José de Jesus Vallejo.  His father was 

Ignacio Vallejo.  Ignacio was a soldier in the Spanish army.  In 

1818, he helped fight off a pirate attack in Monterey, the 

capital of Alta California.  To thank my grandfather for 

service in the army, the King of Spain gave him land.  Many 

other men like my grandfather were also given land in Alta 

California. 

My mother was Marʾa Soledad Sanchez y Ortega. Her father 

was José Ortega.  He was a famous scout in the Spanish army.      Image from Voyage of the Venus, 1836-1839 

I had five sisters and two brothers. 

The names of my family were all Spanish.  Years ago, Spain ruled Alta California and Mexico.  

But in 1821 Mexico won its long war for independence against Spain.  Then, all the families like 

mine who lived in Spanish Alta California became citizens of Mexico. We called ourselves 

Californios because we lived in Alta California. 

When Alta California became part of Mexico, more people were given land.  They all became 

Californios too.  By the 1840s, almost 7,000 Californios lived in the territory . The owners of the 

land grants were called DonsΣ ƻǊ άƭƻǊŘΦέ LŦ ǘƘŜ ƻǿƴŜǊ ǿŀǎ ŀ ǿƻƳŀƴΣ ǎƘŜ ŜŀǊƴŜŘ ǘƘŜ ǘƛǘƭŜ ƻŦ 

Doña.  
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The Dons and Doñas made their 

living as ranchers.  Along with 

many workers, they tended big 

herds of cattle.  The hides, dried 

beef, and tallow were sold to 

traders from oversees. 

 
 

Library of Congress 
 

Rancho Arroyo de la Alameda  

Before I was born, my father Don José was appointed the alcalde 

of Mission San Jose. The government in far off Mexico City told my 

father to close the mission.  He sold the lands off to the highest 

bidder. The Indians who lived and worked at the mission were 

forced to leave. Many of them found work on the ranchos.  They 

became vaqueros, or cowboys, and tended to the cattle.    

                Sketch by José Cisneros 

To thank my father for his work, the Mexican governor 

granted him a large rancho.  The rancho was located 

along Alameda Creek.  My father named it Rancho Arroyo 

de la Alameda.  

We had two homes.  One home was on the rancho and 

the other was near Mission San José.  I was born at the 

home near Mission San José.  So were my sisters and 

brothers.  

My home looked like the houses of the other Californios.  

They were built of adobe and had red tile roofs.  They 

were very comfortable.  They kept cool in summer and 

warm in winter.  The furniture in our house came by 

sailing ship to the San Francisco Bay from places as far 

away as Boston, China, Persia, and Switzerland.  
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My friends lived on the other ranchos.  To the north was the family of Don Guillermo Castro at 

Rancho San Lorenzo Alta.  To the northwest were Ranchos San Lorenzo Baja, belonging to the 

Soto family, and San Leandro belonging to the Estudillo family.  Further north was Rancho San 

Antonio belonging to the Peralta family. 

Working on the rancho 

There was much work to be done on the rancho. 

Each Spring Dons like my father held annual rodeos. During this time the cattle were rounded 

up from grazing on the land.  There were thousands of cows from all the local ranchos grazing 

together.  But each cow was marked with the brand of the Don owning them.  The vaqueros 

knew which calves belonged to their rancho, 

because the calves always followed their 

mothers, who had already been branded.   

The cows were separated and herded to the 

ranchos.  Then the older animals were 

slaughtered for their hides, tallow, and 

meat.  Later, the young cows and            

calves went back out to graze. 

IŀǊǇŜǊΩǎ aƻƴǘƘƭȅ, 1894 

My brothers went with our father to tend the family herds.  But for my sisters and me, all of our 

work was for the household.  We helped our mother with cooking, cleaning, and tending to 

younger members of the family.  

hƴŜ ǊŜƎǳƭŀǊ ǇŀǊǘ ƻŦ ǿƻǊƪ ǿŀǎ άǿŀǎƘ ŘŀȅΦέ ¢ƻ Řƻ ǘƘƛǎΣ ǿŜ ǿŜƴǘ ǘƻ ǘƘŜ spring to wash the 

ŦŀƳƛƭȅΩǎ ŎƭƻǘƘŜǎΦ  ¢ƻ ƎŜǘ ǊŜŀŘȅ ŦƻǊ ǘƘƛǎ ƘŀǊŘ ŘŀȅΣ Ƴȅ ǎƛǎǘŜǊǎ ŀƴŘ L ƘŀŘ ǘƻ ǿŀƪŜ ǳǇ ōŜŦƻǊŜ ǎǳƴǊƛǎŜ 

to pack a lunch and prepare the carreta.   A carreta is a two wheeled wagon pulled by two 

oxen.  We rode to the spring in this wagon and horses carried the laundry on their backs. Once 

everything was ready, our Indian servants followed us to the spring.   

The trip to the spring was slow.  Sometimes we heard the howl of coyotes and the noise of 

other wild animals in the dawn.  When we heard these sounds, none of us children were 

allowed to leave the carreta.  Our mother was afraid that the wild animals would get us. 
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At the spring, we rinsed the clothes in the water, soaped them, and then rubbed them against 

smooth rocks until all the dirt was gone. The clean clothing was hung on the branches of 

surrounding bushes to dry in the sun.  Sometimes there was a great deal of linen to be washed.   

We were proud of all our white linen.  My mother, sisters, and I almost always wore white.  We 

also had many expensive dresses, some of silk, velvet, and lace.  We made most of these 

dresses ourselves.  Some Californios had old and valuable lace that came from oversees.  We 

also had dresses that were very colorful for fiestas.   

 

Learning 

My brothers and sisters and I learned everything we needed to know from our parents and 

older relatives.  We did not go to school.  We were taught to respect our elders. Our parents 

and older relatives taught us about our family histories and religion.   

They also showed us how to ranch, farm, and trade. The boys were taught how to fish and 

hunt.  And both boys and girls were taught how to ride horses.  I loved to ride horses! 

A few children, like me, were taught how to read.  The only books we were allowed to read was 

the Bible and books about our family history.  I had always looked forward to growing up and 

being able to read exciting novels.  

Our religion was very important.    We were Catholics.  My sisters and I were expected to attend 

church at Mission San José every morning.  When we went to church we dressed only in black.  

²Ŝ ǿŜǊŜ ƴƻǘ ŀƭƭƻǿŜŘ ǘƻ ǿŜŀǊ ōǊƛƎƘǘƭȅ ŎƻƭƻǊŜŘ ŘǊŜǎǎŜǎ ǘƻ ŎƘǳǊŎƘΦ  ¢ƘŜ ǇŀŘǊŜǎ ǘŀǳƎƘǘ ǳǎ άǘƘŀǘ ŀƭƭ 

Ǌŀƴƪǎ ƻŦ ƳŜƴ ŀƴŘ ǿƻƳŜƴ ŀǊŜ Ŝǉǳŀƭ ƛƴ ǘƘŜ ǇǊŜǎŜƴŎŜ ƻŦ ǘƘŜ /ǊŜŀǘƻǊέ ǎƻ ǿŜ ǎƘƻǳƭŘ ƴƻǘ ǿear our 

finery.  We just wore plain dresses. 

Time of enjoyment  

While we did a lot of work on the rancho, there was also time for enjoyment 

Even though our neighbors lived far away, we still found time to see each other.  To visit each 

other, we rode horses.  Young men would ride from one ranch to another for parties, and when 

ǎƻƳŜƻƴŜΩǎ ƘƻǊǎŜ Ǝƻǘ ǘƛǊŜŘΣ ƘŜ ǿƻǳƭŘ ƭŜǘ ƛǘ Ǝƻ ŀƴŘ ŎŀǘŎƘ ŀƴƻǘƘŜǊΦ  ¢ƘŜǊŜ ǿŜǊŜ ǎƻ Ƴŀƴȅ ƘƻǊǎŜǎ ƛƴ 

Alta California.   Common horses were given to runaway sailors, and to trappers and hunters 

who came over the mountains.  The fast and beautiful horses were highly prized in Alta 

California.  All the young men had their favorites. 
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At the rodeos, the men and boys 

showed off their horse riding and 

cattle roping skills.  The rodeo was 

a happy celebration.  People from 

all the local ranchos got together.  

We had big feasts and the adults 

drank plenty of wine.  We danced 

to music that was in the traditions 

of both Mexico and Spain.  The 

musicians played guitars and 

violins.  Beautiful music filled the air.    Image credit: άwƻǇƛƴƎ ŀ ǿƛƭŘ DǊƛȊȊƭȅέ by James Walker, 

1877 

Another time we all got together was for the bear and bull fights.   

There were many bears in Alta California. Some said that as many as 30,000 grizzly bears once 

ƭƛǾŜŘ ƘŜǊŜΦ  .ǳǘ ƳŜƴ ƭƛƪŜ Ƴȅ ŦŀǘƘŜǊ ŘƛŘƴΩǘ ƭƛƪŜ ǘƘŜ ōŜŀǊǎ ōŜŎŀǳǎŜ ǘƘŜȅ ŀǘŜ ƻǳǊ ŎŀǘǘƭŜΦ  CŀǘƘŜǊ ǎŀƛŘ 

that a grizzly could weigh 900 pounds and they had huge claws!  He warned all of us children to 

be watchful for hungry bears.   

The young men in Alta California were responsible for hunting the bears.  Sometimes, instead 

of killing the bear, they trapped it and brought it to the bull-fighting corral at Mission San José.  

There, the bears were forced to fight large bulls.  Most of the bear and bull fights happened at 

Easter time or on the day of the patron saint of the Mission, which at Mission San José was 

March 19.  

Young gentlemen trained for this contest.  They entered the ring on foot and on horseback.  

Then they tied the front foot of the bull to the back foot of the bear with a rope.  This was done 

to prevent the animals from running away from each other.  But the large grizzly was more than 

a match for the fiercest bull in Alta California. 

Not only did the boys hunt bears, but I learned that the governor of California once appointed 

expert bear hunters.  Don Rafael Soto, was one of the most famous of these men.  He had a 

special way of killing the bears.  He would hide in a pit that was covered with heavy logs and 

leaves.  Fresh beef was laid out on the logs.  When the grizzly bear walked on the logs to get the 

meat, Don Soto shot the bear from beneath. 
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The rodeo and bear and bull fights were special occasions.  The rest of the year, my brothers 

and sisters and I found enjoyment at home.  The boys practiced their riding skills and rope tricks 

for the coming rodeo.  My sisters and I did embroidery.   

We also spent a lot of time outside exploring the land.  Rancho Arroyo de la Alameda was 

named after the big creek that flowed from the foothills to the bay.  When our parents felt it 

was safe, we played along the creek. 

I have happy memories of my childhood on the rancho. 
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Vocabulary

adobe ς a type of brick made of mud and 

strŀǿΣ ŀƭǎƻ ƳŜŀƴǎ άƳǳŘέ ƛƴ {ǇŀƴƛǎƘ 

alcalde ς ǘƘŜ {ǇŀƴƛǎƘ ǿƻǊŘ ŦƻǊ άōƻǎǎέ 

bidder ς someone who offers to pay a price 

for something 

brand ς a mark burned on a farm animal 

with hot metal to show ownership 

bull ς a male cow 

calf ς ŀ ōŀōȅ ŎƻǿΣ άŎŀƭǾŜǎέ ƳŜŀƴǎ Ƴŀƴȅ 

baby cows 

carreta ς a two wheeled wagon pulled by 

oxen 

citizen ς member of a state or nation  

dawn ς the early morning as the sun rises 

Don ς ǘƘŜ {ǇŀƴƛǎƘ ǿƻǊŘ ŦƻǊ άƭƻǊŘέ ǿƘƻ ƛǎ ŀ 

man who owns land 

Doña ς the wife of a Don 

elder ς a person who is older than you 

embroidery ς to make designs in cloth 

using a needle and thread 

familia ς ǘƘŜ {ǇŀƴƛǎƘ ǿƻǊŘ ŦƻǊ άŦŀƳƛƭȅέ 

fiesta ς ǘƘŜ {ǇŀƴƛǎƘ ǿƻǊŘ ŦƻǊ άǇŀǊǘȅέ 

finery ς the best clothes you have 

governor ς the leader of a state 

grazing ς when cows or other animals eat 

grasses growing in fields or in nature 

herd ς a group of cows or other animals 

independence ς when a country becomes 

free and is not ruled by another ŎƻǳƴǘǊȅΩǎ 

government 

linen ς a type of cloth 

nombre ς ǘƘŜ {ǇŀƴƛǎƘ ǿƻǊŘ ŦƻǊ άƴŀƳŜέ 

novel ς a book that tells a long story 

oxen ς a type of big cow 

prized ς the favorite 

rancho ς ǘƘŜ {ǇŀƴƛǎƘ ǿƻǊŘ ŦƻǊ άǊŀƴŎƘέ 

rodeo ς a time when people ride horses and 

show off their roping skills 

scout ς someone who goes out ahead to 

look for danger 

slaughter ς when cows or other animals are 

killed to be eaten 

spring ς a place where water comes up out 

of the ground 

tallow ς fat from cows or sheep used to 

make candles and soap
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Vocabulary 

territory  ς part of land that a country claims 

trade ς when things are given to get other 

things in return 

vaquero ς the {ǇŀƴƛǎƘ ǿƻǊŘ ŦƻǊ άŎƻǿōƻȅ
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Activity Goals 

¶ To introduce students to Mexican era 
culture. 

¶ To understand differences between 
life in the 1800s and today. 

www.HistoryCrossroads.org       Instructions for Teachers 
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        Lesson Plan 

People: Mar aʾ Guadalupe Vallejo 
Timeline: Mexican Rancho Era 
Pathways: El Camino Real 
Classroom Kit: Alta California 

 

 

 

Setting the Context 

 

¢ƘŜ ƭƛŦŜ ƻŦ ŎƘƛƭŘǊŜƴ ƛƴ ǘƘŜ муллǎ ǿŀǎ ǾŜǊȅ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎ ǘƻŘŀȅΣ ŜǎǇŜŎƛŀƭƭȅ ƻƴ ǘƘŜ 

remote frontier of Alta California.  Children were expected to work and school was usually not 

part of their growing up.  Although rancho children had more luxuries and free time than the 

children of rancho workers, they still had many chores to do. 

Mar aʾ Guadalupe Vallejo did learn to read and write and went on to pen many essays about her 

life.  For some of these texts, go to the Virtual Museum of the City of San Francisco at 

www.sfmuseum.org/hist2/rancho.htmlΦ  !ŦǘŜǊ ǊŜŀŘƛƴƎ ±ŀƭƭŜƧƻΩǎ ǿƻǊŘǎΣ ƛǘ ƛǎ Ŝŀǎȅ ǘƻ ǎŜŜ Ƙƻǿ ǘƘŜ 

life of the Californios is often portrayed as idyllic. 

 

Activity Instructions 

After reading Mar aʾΩǎ ǎǘƻǊȅΣ ǎǘǳŘŜƴǘǎ Ŏŀƴ ŎƻƳǇƭŜǘŜ ŀ ǊŜǘǊƛŜǾŀƭ ŎƘŀǊǘΣ ŎƻƳǇŀǊƛƴƎ ǘƘŜƛǊ ƭƛŦŜ ǘƻŘŀȅ 

with Mar aʾΩǎ ƭƛŦŜ ƛƴ ǘƘŜ ƳƛŘ-1800s. Have them use this information: 

¶ Jobs done by family members 

¶ Homes made out of 

¶ Food comes from 

¶ Chores to do 

¶ Clothing worn 

¶ Ways of learning 

¶ Ways of having fun 

1- Life on the Rancho 

http://www.historycrossroads.org/
http://www.sfmuseum.org/hist2/rancho.html
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Activity Goals 

¶ To understand the connection to the 
economy of the Californios 

¶ To understand symbols used in the 
trade and economy 

www.HistoryCrossroads.org       Instructions for Teachers 

Marɑa Guadalupe Vallejo 

 

        Lesson Plan 

People: Mar aʾ Guadalupe Vallejo 
Timeline: Mexican Rancho Era 
Pathways: El Camino Real 
Classroom Kit: Alta California 

 

Setting the Context 

Like most families 

during the rancho era, Mar aʾΩǎ ƻǿƴŜŘ ƭƛǾŜǎǘƻŎƪΦ  Lƴ ƻǊŘŜǊ ǘƻ ŘƛǎǘƛƴƎǳƛǎƘ ōŜǘǿŜŜƴ ŜŀŎƘ ǊŀƴŎƘŜǊΩǎ 

cattle, cows would be branded with a hot branding iron.  A branding iron is a long metal rod 

with the brand (symbol or design) at the end.  The iron is heated over a flame and then placed 

ƻƴ ǘƘŜ ŀƴƛƳŀƭΩǎ ǎƪƛƴ ǘƻ ōǳǊƴ ǘƘŜ ōǊŀƴŘ ƳŀǊƪΦ  ¢ƘŜǎŜ ōǊŀƴŘǎΣ ƎŜƴŜǊŀƭƭȅ ǘƘŜ ƛƴƛǘƛŀƭǎ ƻŦ ǘƘŜ ƘŜŀŘ ƻŦ 

the ranch, had to be registered with the government to prove ownership of the animals. 

Materials Needed 

¶ Brown paper bags 

¶ Thick black marker 
 

Activity Instructions 

Read Mar aʾΩǎ ǎǘƻǊȅ ǘƻ ǘƘŜ ŎƭŀǎǎΦ  5ƛǎŎǳǎǎ ǘƘŜ ǘȅǇƛŎŀƭ ƭƛŦŜǎǘȅƭŜ ƻŦ ǘƘŜ Californio family.  What 

chores did Mar aʾ and her sisters have on the ranch?  What chores did her brothers do? 

Talk about the economy and the importance of the cattle ranchers to Alta California.  Have the 

students design their own cattle brand.  Rip up large pieces of a brown paper bag to create the 

ǊƻǳƎƘ ŜŘƎŜǎ ƻŦ ŀ άǊŀǿƘƛŘŜΦέ  !ǎƪ ȅƻǳǊ ǎǘǳŘŜƴǘǎ ǘƻ ǎŎǊǳƴŎƘ ǳǇ ǘƘŜ ǇŀǇŜǊΣ ǳƴŦƻƭŘ ŀƴŘ ǎŎǊǳnch ς 

repeat until the paper becomes soft.  Before they design their brand, show examples of brands 

that are entwined letters and numbers.  Have the students draw the design in pencil on the 

rawhide, then color in with a thick black marker. 

2- Branding Iron 

http://www.historycrossroads.org/
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Activity Goals 

¶ To introduce students to Spanish colonial 
architecture, a legacy of Alta California 

¶ To illustrate the concept that building style 
and construction reflect local resources and 
environment 

www.HistoryCrossroads.org       Instructions for Teachers 

Marɑa Guadalupe Vallejo 

 Lesson Plan 

People: Mar aʾ Guadalupe Vallejo 
Timeline: Mexican Rancho Era 
Pathways: El Camino Real 
Classroom Kit: Alta California 
 

 

 

Setting the Context 

Often romanticized, the actual 
structures in Alta California were 
simple, one-story adobe buildings.  
Adobe structures in Alta California were often one room and had no indoor fireplaces.  The 
grand villa-style haciendas depicted by artists were later buildings influenced by American and 
European architecture.  In fact, the first two-story building in California was built in 1835 by 
Thomas Larkin in Monterey.   
 
To construct a building, the most economic avenue was to use the type of building materials 
available locally.  Adobe was easily made from the nearby ground.  The arches and doorways, 
supported by beams, had to be thick and wide to support their own weight.  The wide eaves 
surrounding the buildings were to protect the adobe from the rain.  Doors were covered with 
rawhide and floors were dirt.  The first mission buildings had thatched roofs and later tile roofs.   
 
To make a simple one-room adobe structure required 1,000 bricks.  These bricks weighed 
between 20-40 pounds and could take a month to dry in the sun.  Straw was used to bind the 
mud, but often brick makers had to use whatever they could find ς sticks, shells, bird nests, 
tule, and other refuse.  Weather and floods took their toll on these structures, requiring 
continual repair and reconstruction.  (Source: /ŀƭƛŦƻǊƴƛŀΩǎ !ǊŎƘƛǘŜŎǘǳǊŀƭ IŜǊƛǘŀƎŜ by Harold 
Kirker). 
 
The headquarters of the Vallejo Rancho Arroyo de la Alameda, likely one of the homes Maria 

refers to in her story, still stands today in Fremont in the Mission Park off Niles Boulevard.  

Documentation of the building, done in 1937 by the Historic American Buildings Survey, states 

that it was built in 1842 and later renovated.  It has been restored multiple times, but it is 

unlikely to contain much of the original materials.  Still it offers a good look at adobe 

construction in the past.

3- Adobe Construction ς 21st 

Century Style 

http://www.historycrossroads.org/
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              Lesson Plan 

People: Mar aʾ Guadalupe Vallejo 
Timeline: Mexican Rancho Era 
Pathways: El Camino Real 
Classroom Kit: Alta California 
 

Activity Instructions 

Construct a miniature adobe building using recycled and easily accessible materials. 

Materials Needed 

¶ 2 one gallon plastic milk containers (for the main structure of the building) 

¶ 2 pieces of cardboard (for the roof and roof support) 

¶ plastic netting (produce or poultry from supermarket to put around the milk containers so 
the adobe sticks to the containers) 

¶ 2 ft of string and/or masking tape (to connect the roof support to the top of the building) 

¶ plastic fork with the middle two tongs removed (to make roof sculpting tool) 

¶ about a quart of adobe (see instructions below) 

3- Adobe Construction ς 21st 

Century Style 

http://www.historycrossroads.org/
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              Lesson Plan continued 

People: Mar aʾ Guadalupe Vallejo 
Timeline: Mexican Rancho Era 
Pathways: El Camino Real 
Classroom Kit: Alta California 
 

Making adobe ς Materials 

Option 1 ς this is the most primitive way 

¶ plain dirt/soil  

¶ straw or dried weeds 

¶ water  
Option 2 ς requires a bit more material collection 

¶ sand 

¶ clay 

¶ straw or dried weeds 

¶ water  
 

Step 1: Mix 

¶ 3 parts sand ό¸ƻǳ Ŏŀƴ ǳǎŜ ŎƘƛƭŘǊŜƴΩǎ ǎŀƴŘōƻȄ ǎŀƴŘΦύ 

¶ м ǇŀǊǘ Ŏƭŀȅ ό/ƭŀȅ Ŏŀƴ ōŜ ŦƻǳƴŘ ŀōƻǳǘ сέ ōŜƭƻǿ ǘƘŜ ǎǳǊŦŀŎŜ ƻŦ ǘƘŜ ƎǊƻǳƴŘ ƛƴ Ƴŀƴȅ ǇƭŀŎŜǎΦύ 

¶ 1/3 of volume straw/weeds (Cut up the weeds with a scissors into 1 inch length pieces.) 

¶ 1 part water (or enough until reach desired 
consistency) 
(Consistency should be between pancake batter 

and cookie dough!) 

Note: At this stage, you can have students make a simple 

adobe brick.  The bottom of a ½ gallon milk carton can be 

used as the mold. 

 

3- Adobe Construction ς 21st 

Century Style 

http://www.historycrossroads.org/
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              Lesson Plan continued 

People: Mar aʾ Guadalupe Vallejo 
Timeline: Mexican Rancho Era 
Pathways: El Camino Real 
Classroom Kit: Alta California 
 

Step 2: Assembling the Structure 

1. Cut the top off one container and slide the other one in to it. 

2.  Place the netting around the plastic containers. 

3.  Begin to apply the adobe mixture ς Let dry for approximately 1 day. 

 

 

 

 

 (Step 1)   (Step 2)    (Step 3) 

4.  Meanwhile, assemble the roof using cardboard. 

5.   Using the metal strap, bend the piece into a tool that can help 

shape the roof adobe.  A simpler option here is to use a plastic fork 

with the middle two tines removed. 

6.  Brush the cardboard with water before applying the adobe to the 

roof.  This will help bond the adobe to the cardboard 

7.  Apply adobe to roof, and use the shaping tool to give the roof the 

texture of adobe tile work. 

 

3- Adobe Construction ς 21st 

Century Style 


